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BHCOKOTEXHOJIOTIYHOTO BHPOOHHMIITBA SIK Y MPOMUCIOBOCTI TaK i CLIBCPKOMY TOCHOIAPCTBI, iHIMIIOBaHHS PO3BUTKY
Typu3My (1CTOPHKO-KYJIBTYPHHUH, arpoOTypH3M, 3€JI€HHH) Ta CTUMYJIOBAaHHS CaMO3ailHATOCTI HacesleHHs Yy Wil cdepi
rocrosiapcTBa, 0ocobauBo y nepudepiinux mnocenenusx TI, ski nepeOyBaioTh Ha rpaHi oOe3moaHeHHS. JopedHoro
TAaKOX € MaKCHMallbHa MiATPUMKa MiANPUEMHUIBKUX IHIIATUB MOJIOMUX JIOAEH Ha MICIAX, SKI HaJaroTh HOBE
NIPOYUTAHHS TEPUTOPIi i pecypcaM TpoMajy, MOMyJspu3yIoTh ii 3acobamu [HTepHeT-KOMYHIKaIii J1s CBITY.

CouiaiibHa MONITHKA, BUPIIIYIOYH 3aBAAaHHs MIATPUMKY JIIOJeH Pi3HUX BIKOBUX KaTeropii, Mae CIpUSATH IXHiH
MaKCHMallbHIM 3aiydeHocTi y cycmimbHe >XuTTS TI, depe3 30epekeHHA # mepemady MalOyTHIM TOKOJNIHHSIM
HEMaTepiaJbHOI ICTOPUKO-KYJIBTYPHOI CIAAIIMHHE TEPHUTOPii, 3a0X0UeHHS MpodeciiftHoro mnepenpodimoBaHHs 0cid
CTapIINX BIKOBHUX KAaTETOPil, iHIMIFOBaHHSA HAMH ITiIIPUEMHHUIBKOI TiSUTBHOCTI Ta CAMO3aWHATOCTI.

BrpoBamxenns mux 3axoxiB y Iligraeupkiit TI' gacTh 3MOTYy 3MEHIINTH COLiaIbHO-6KOHOMIUYHE HaBAaHTAXKCHHS
Ha 0ci0 Tpare3gaTHOro BiKy, CTUMYIIOBATH MMOBEPHEHHS MOJIOJI Y CUTBCHKI MTOCETICHHS IPOMaH, CIIOBUIEHUTH MPOIIEC
00e3IOTHEHHST TEPUTOPii, CTUMYIIOBATH MITOHAPOKCHHA Yy MOJIOAUX CiM X, 3a0XOTHTH AaKTHBHE COIliaJbHO-
€KOHOMIYHE JKUTTS 0Ci0 IMiCIIANpane3JaTHOro BiKy.
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DESIGN THINKING AS A PEDAGOGICAL FRAMEWORK FOR ENHANCING ENGLISH
FOR ACADEMIC COMMUNICATION

Abstract. In an increasingly globalised academic environment, the ability to communicate effectively in English
has become crucial for EFL students. This paper explores the integration of design thinking into English for Academic
Communication (EAC) instruction for EFL students, with a focus on developing oral communication skills. Drawing on
the principles of human-centered design, the study argues that design thinking fosters greater motivation, deeper
learning, and improved communicative competence. A draft syllabus is proposed to operationalise design thinking in
EAC through authentic tasks, iterative prototyping, and role-based speaking projects, accompanied with peer feedback
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and reflection. This approach aims to equip students with the competencies required to participate in global academic
and professional discourse.

Introduction.

English for Academic Communication (EAC) has become an integral part of EFL education worldwide. EFL
students are expected to demonstrate advanced proficiency in academic English to conduct research, participate in
international collaborations, and effectively disseminate knowledge. However, traditional approaches to EAC often fail
to meet students' diverse, discipline-specific communication needs or to engage them in the learning process. To
address these challenges, educators are adopting innovative pedagogies, among which design thinking offers a
promising solution.

Design thinking is a problem-solving methodology rooted in empathy, collaboration, creativity, and iterative
experimentation (Brown, 2009; Razzouk & Shute, 2012). Originally developed in the fields of engineering and product
design, it has found applications in education, fostering innovation and learner autonomy. This paper explores the use of
design thinking in EAC instruction for university EFL programs, with a particular focus on oral communication. It
argues that design thinking enhances motivation, supports experiential learning, and improves students’ ability to
effectively communicate in diverse academic and professional settings.

Design Thinking and EAC: Conceptual Rationale.

The design thinking process typically consists of five stages: empathise, define, ideate, prototype, and test
(IDEO, 2015). When applied to language education, this iterative process shifts the focus from rote reproduction to
creative production. In the context of EAC, it promotes real-world communication tasks that are student-centered,
purpose-driven, and reflective. Rather than preparing standard presentations or writing decontextualised essays, students
are encouraged to tackle authentic academic communication challenges —such as how to explain complex ideas to non-
specialist audiences or collaborate across cultures in a research or professional setting.

Role of Prototyping in the EAC Course.

Prototyping — defined as the rapid creation of experimental drafts of products or ideas — is a core component of
design thinking (IDEO, 2015). In EAC instruction, prototyping allows students to experiment with new communication
genres (e.g., podcast, workshop, vlog) in a low-stakes environment. These initial attempts are functional drafts used to
elicit feedback rather than final products.

Types of prototypes may include:

« Physical prototypes: blog sketch, slide mock-up, video storyboard;

« Digital prototypes: audio demo, short video pitch, presentation template;

* Role-play simulations: mock meetings, panel discussions, conference talks.

Key Benefits of Design Thinking in EAC Instruction.

Increased Student Motivation.

Traditional EAC curricula often emphasise formal academic writing and passive listening tasks, which may
demotivate students who already have EFL experience or strong disciplinary identities. By contrast, design thinking
empowers students to take ownership of their learning through meaningful, context-specific tasks. For example, students
may be asked to produce a podcast summarising their thesis research or simulate a job interview or stand-up talk to
introduce themselves as professionals. These personalised tasks foster a sense of agency and purpose (Wang, 2021).

Deeper Learning Through Iteration.

Design thinking aligns closely with constructivist pedagogies that emphasise learning by doing, trial-and-error,
and reflection (Kolko, 2015). In the EAC classroom, students cycle through prototyping and testing phases by
developing working drafts of oral products such as mini-lectures, academic vlogs, or persuasive pitches. These
iterations are accompanied by peer feedback sessions modeled on design critique methods. As a result, students develop
metacognitive awareness of audience, genre, and register, leading to a deeper understanding of academic and
professional discourse (Smith, 2020).

Improved Communication and Collaboration Skills.

The collaborative nature of design thinking also fosters essential communication skills such as active listening,
intercultural competence, and audience adaptation. For EFL students preparing for international academic careers, these
competencies are crucial. Group projects like designing a multilingual blog, hosting a mock conference, or leading a peer
workshop require students to negotiate meaning, synthesise perspectives, and present complex ideas clearly (Jones, 2021).

Syllabus Draft: Integrating Design Thinking into EAC.

Autumn Module: Informative Speaking.

Learning Goal: Develop informative speaking skills through real-world tasks and audience-focused
communication.
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Week(s) Activity Design Thinking Element
1-2 Simulation of real-life introductions (conference, interview) | Empathising

3-6 Creation of podcast/vlog explaining a process or object Ideating & Prototyping

7-9 Team-based simulation of video meeting/workshop Defining & Collaborating
10 Peer feedback session (design critique format) Testing

11-13 Showcase of oral products (podcast, vlog, etc.) Iterating

14 Oral exam: role-play with academic tasks Final Test

Spring Module: Persuasive Speaking

Learning Goal: Develop persuasive speaking skills for academic and professional communication.

Week(s) Activity Design Thinking Element
1 Empathy interviews to define key issues Empathising

2-4 Develop outline for persuasive pitch Defining

5-6 Create vlog/blog post on topical issue Ideating

7-9 Role-play academic discussion or debate Prototyping

10 Design academic conference CFP and abstracts | Co-creating

12-14 Oral exam as academic conference Final Presentation

Conclusion. Design thinking offers a powerful pedagogical framework for reimagining EAC instruction in EFL
programs. By focusing on empathy, creativity, collaboration, and iterative feedback, it helps learners to not only meet
academic English standards but also develop the communicative agility required in international academic and
professional contexts. The integration of authentic tasks and prototyping into the EAC syllabus allows students to
engage meaningfully with language learning while developing real-world skills. Future research might investigate the
long-term impact of this approach on students' academic performance and professional success.
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Jlo3an Anacracis FOpiiBna
Jlepoicagruii yHisepcumem iHGhOpMayitiHO-KOMYHIKAYITTHUX MEXHON02I
HayxkoBuit kepiBHuK: J|yooBuK Haramis AHatomniiBHa, KAHIUIAT MOJMITHYHUX HAYK, TOIECHT
JepxaBHuUi yHIBEpCUTET iHPOPMALiHHO-KOMYHIKAI[ITHIX TEXHOJIOTIH

DAKTOP IMII’KY B KOPHOPATI/IBHII?'I KYJbTYPI BIBJIIOTEK Y KOHTEKCTI IH(DOPMAHII?'IHOi,
OMA®POBOI TA MEJIIMHOI TPAMOTHOCTI: CTPATEI'TSA PO3BUTKY U JIOBIPHA

VY cy4acHOMY COIIOKYJIBTYPHOMY KOHTEKCTI IMi/K 010TI0TEKH BUCTYIIAE HE JIMIIE 30BHIIIHIM BiOOpaXeHHAM 11
JUSUTBHOCTI, a i Ba)JIMBUM (akTopoM (GOpMyBaHHS JOBIpH, JIOSIIBHOCTI KOPUCTYBAUiB 1 CTAIOr0 PO3BUTKY YCTaHOBH.
Lle uinmicHe ysiBneHHs npo 0i0ioTeKy, 10 GOPMYEThCs HAa OCHOBI ii Micii, AisUIBHOCTI, KOMYHIKalii Ta Bi3yaJbHOTO
Npe/ACTaBICHHS. IMIDK € CHHTE30M peallbHOTO JOCBIJY B3a€MOAIl KOPHUCTyBaya 3 YCTAHOBOIO Ta iH(pOpMaliiHOTrO
IIPOCTOPY, B SIKOMY BOHa IIPE/ICTaBIICHA.

KopnopatuBHa KynbTypa O0iOmiorekn € (yHIaMeHTaNbHHMM YHHHUKOM (opMyBaHHS ii IMIIDKY, OCKIJIBKH
BU3Ha4ya€ BHYTPILIHI CTAaHIAPTH MOBEAIHKH, IIIHHOCTI, €TUKY CIUJIKYBAaHHS Ta CTHJIb ynpaBiiHHs. Came 3aBASKH 3putiid
KOpHOpPaTHBHIN KyJbTypi (opMyeTbes crabuibHe, 3rypToBaHe NpogeciiiHe cepeloBHIle, M0 MiATPUMYE iHHOBAII,
BIZIKPUTICTh 10 3MiH 1 BIiJIOBiaJIbHE CTaBJICHHS OO BHUKOHaHHS npodeciiHnx 000B’s3kiB. KymbTypa noBipw,
KOMaH/IHOi pOOOTH, Opi€HTalii Ha TMOTPeOM KOpHCTyBaya crpusie (OpPMYBAHHIO MO3UTHBHOIO IMIKY HE JIHIIE
BCEpEHHI KOJIEKTUBY, a i Ha30BHI — y MyOJIIYHOMY IPOCTOPI.
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