
Â ðàìêàõ êîìóí³êàòèâíîãî ï³äõîäó äî íà-
â÷àííÿ àíãë³éñüêî¿ ìîâè ÿê ³íîçåìíî¿, ùî ðåàë³-
çóºòüñÿ ÷åðåç ìîâëåííºâó ä³ÿëüí³ñòü ó ¿¿ îñíîâ-
íèõ âèäàõ (ãîâð³íí³, ïèñüì³, ÷èòàíí³, ñëóõàíí³),
à òàêîæ ÷åðåç ìîâí³ àñïåêòè (ôîíåòèêó, ëåêñè-
êó, ãðàìàòèêó), ëåêñèêà, ÿê áà÷èìî, ïîñ³äàº ð³â-
íîïðàâíå ì³ñöå ç ³íøèìè ñêëàäîâèìè íàâ÷àííÿ,
÷èì ³ îáóìîâëþºòüñÿ íåîáõ³äí³ñòü ¿¿ ðîçãëÿäó â
äàíí³é ðîáîò³.

Êð³ì öüîãî, çà îáñÿãîì ³íôîðìàö³¿, ÿêó íåñå
â ñîá³ ëåêñèêà (à öå ñîòí³ òèñÿ÷ ëåêñè÷íèõ îäè-
íèöü), âîíà âèìàãàº ïåâíî¿ îðãàí³çàö³¿ ÿê äëÿ
ïîòðåá äîñë³äæåííÿ, òàê ³ äëÿ ïðàêòèêè [4].

Îá’ºêòîì íàøîãî äîñë³äæåííÿ º îðãàí³çàö³ÿ
ëåêñèêè ó íàâ÷àíí³ àíãë³éñüêî¿ ìîâè ñòóäåíò³â
ïåðøîãî êóðñó ð³âíÿ â³ä low-intermediate äî
intermediate. Íåîáõ³äíî çàóâàæèòè, ùî öåé ð³âåíü
º ÷è íå íàéñêëàäí³øèì ó ïðàêòèö³ íàâ÷àííÿ.
Îñê³ëüêè ñòóäåíò óæå âîëîä³º ïåâíèì îáñÿãîì
ëåêñèêè ³ ìîâíèõ íàâè÷îê, ó íüîãî ñïîñòåð³ãàº-
òüñÿ òåíäåíö³ÿ â³ääàâàòè ïåðåâàãó ó âæèâàíí³ âæå
çíàéîì³é ëåêñèö³ ïåðåä íîâîþ, ÿêà ââîäèòüñÿ
ç ìåòîþ ðîçøèðåííÿ ëåêñè÷íî¿ êîìïåòåíö³¿.

Îòæå, â ïðîöåñ³ îðãàí³çàö³¿ ëåêñèêè äëÿ åôå-
êòèâíîãî íàâ÷àííÿ ìîâëåííºâî¿ êîìïåòåíö³¿ íå-
îáõ³äíî âðàõîâóâàòè íå ëèøå ñàìó ëåêñèêó, à é
ñòóäåíòà, ÿêèé ¿¿ çàñâîþº. Âèíèêàº ïðîáëåìà â³ä-
âîë³êàííÿ ñòóäåíòà â³ä çàó÷óâàííÿ ìàñè îêðå-
ìèõ ëåêñè÷íèõ îäèíèöü ³ ïåðåîð³ºíòàö³¿ éîãî íà
òâîð÷ó ðîáîòó îðãàí³çàö³¿ ôîðì ³ ñòðóêòóð, ó
ÿêèõ ôóíêö³îíóº ëåêñèêà [2].

Ðîçâ’ÿçàííÿ ö³º¿ ïðîáëåìè ñë³ä øóêàòè ó âè-
êîðèñòàíí³ õàðàêòåðèñòèê, ïðèòàìàííèõ ñàì³é

ëåêñèö³. Öå, ïî-ïåðøå, ìîâíå â³äáèòòÿ ëåêñèêîþ
ðåàëüíî¿ ä³éñíîñò³, ïî-äðóãå, ñèñòåìí³ñòü ö³º¿ ä³é-
ñíîñò³, ùî çíàõîäèòü ñâîº â³äáèòòÿ ³ â ëåêñèö³,
ïî-òðåòº, íàêëàäàííÿ ö³º¿ ñèñòåìè íà ìàòðèöþ
ñèñòåìíîãî ñïðèéìàííÿ ä³éñíîñò³ ÷åðåç ëåêñèêó,
ÿêå çàáåçïå÷óºòüñÿ íàøîþ ïñèõ³êîþ, íàñàìïåðåä,
ìîçêîì.

Çàâäàííÿ ïîëÿãàº â òîìó, ùîá ñòóäåíò óñâ³-
äîìèâ ñèñòåìíèé õàðàêòåð, ïðèòàìàííèé ôóíê-
ö³îíóâàííþ ëåêñèêè, à, óñâ³äîìèâøè öå, âèâ³â
ñâîþ ôîðìó ñèñòåìíîñò³ ëåêñèêè. Öÿ ðîáîòà
òâîð÷à, âîíà ö³êàâà, çäàòíà çàõîïèòè ñòóäåíòà.
Äî òîãî æ, âîíà ñòèìóëþº íå ëèøå ðîçøèðåííÿ
ëåêñè÷íî¿, à é ìîâëåííºâî¿ êîìïåòåíö³¿ [1], [2].

Ç ö³ºþ ìåòîþ âèêîðèñòîâóþòüñÿ ð³çí³ ïðè-
éîìè îðãàí³çàö³¿ ëåêñèêè, ÿê³ ñòóäåíò çàñòîñîâóº
â ñàìîñò³éí³é ðîáîò³. Öå ð³çí³ ñïîñîáè, ùî ÷àñòî
âèêîðèñòîâóþòüñÿ â ïðàêòèö³ íàâ÷àííÿ [3], çà-
ô³êñîâàí³ ãðàô³÷íî:

graphs — line graphs, bar graphs, pie graphs,
pictorial graphs, etc.;

charts — information charts, classification
charts, process charts, organisation charts, describ-
ing charts, etc.;

maps — word maps, idea maps, etc.;
diagrams & networks — tree diagrams, bubble

networks, spider networks, etc.
Âëàñíå, âñå öå ðîçìà¿òòÿ ãðàô³â, êàðò, ïëà-

í³â, ñõåì òîùî ñïðÿìîâàíå íà îäíå — âèêîðèñ-
òàòè ñèñòåìíèé õàðàêòåð ëåêñèêè ç ìåòîþ çàáåç-
ïå÷åííÿ ¿¿ íàêëàäàííÿ íà ìàòðèö³ íàøîãî ìîçêó
³, â ðåçóëüòàò³, á³ëüø åôåêòèâíî ¿¿ çàñâî¿òè.
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Îðãàí³çàö³ÿ ëåêñèêè, âò³ëåíà ãðàô³÷íî, ñòèìóëþº òâîð÷ó àêòèâí³ñòü ñòóäåíò³â ï³ä ÷àñ ñàìîñò³é-
íî¿ ðîáîòè íàä íåþ, îñê³ëüêè íàî÷íî âèÿâëÿº, â ÿêîìó ëàíöþãó ñèñòåìè ³ñíóº ïðîãàëèíà, ùî äîçâî-
ëÿº ëåãêî ¿¿ óñóíóòè.

Ðîáîòà ç ãðàôàìè äîïîìàãàº àêòèâ³çóâàòè ëåêñèêó êîæíîãî òåêñòó, ùî âèâ÷àºòüñÿ, áî âîíà º
ñêëàäîâîþ ÷àñòèíîþ ãðàôà. Öå óñóâàº ìîìåíòè íàïðóãè ï³ä ÷àñ êîíòðîëþ, êîëè ëåêñèêà âèëó÷àº-
òüñÿ ç òåêñòó, ùî øêîäèòü ¿¿ åôåêòèâíîìó çàñâîºííþ. Ãðàôè ðîçâàíòàæóþòü àóäèòîðíèé ÷àñ äëÿ
êîìóí³êàòèâíèõ ôîðì ðîáîòè, â ðåçóëüòàò³ ÷îãî çðîñòàº íå ëèøå åôåêòèâí³ñòü çàñâîºííÿ ëåêñèêè,
àëå é êîìïåòåíö³ÿ â ð³çíèõ âèäàõ ìîâëåííºâî¿ ä³ÿëüíîñò³.
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ORGANIZATION OF LEXIS AS ONE
OF APPROACHES TO LEARN EFL

Lexis is a system reflecting systematic character of objective reality. This system is
being laid upon the matrix of reality perception of the individual which is provided by
our mind, our phyñics.

The organisation of lexis for teaching foreign language is realised through various
forms which are graphically fixed. They are known in methodology as graphs, charts,
maps, networks, etc. They are a part of individual, independent work of a student, the
forms of organisation of lexis being chosen by the students themselves.

The purpose of the article is to demonstrate the role of lexis organisation by means
of graphical forms for raising efficiency of mastering both language and communicative
competence.
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