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The relationship between gender and inequality in educational and oc­
cupational attainment was the focus of much research interest in both 
Western European and some post-socialist countries throughout the 
second half of the twentieth century and has remained an important 
area of study since (see, e.g., Breen and Jonsson 2005; Erikson and Jons- 
son 1996; Domanski 2006; Ishida et al. 1995; Shavit and Blossfeld 1993; 
Shavit and Muller 2003). Yet, these issues have not been adequately ad­
dressed in Ukraine, where gender-based educational inequalities were 
not typically the focus of academic investigations during Soviet rule 
and where, today, significant gaps exist in the research with regard to 
how educational qualifications differently affect occupational and so­
cioeconomic class status among men and women, and the influence of 
social background on educational opportunities.

This chapter begins to address these knowledge gaps by presenting 
findings from the Youth in Transition Survey (YIT) in Ukraine, carried 
out in 2007 by the Kyiv International Institute of Sociology (KIIS)! 
The survey sampled four thousand Ukrainians between the ages of 
15 and 34 who had left school within the previous six years (2001 to 
2006). The results highlight a number of important phenomena that can 
be summarized, in brief, as follows: (1) men and women in Ukraine 
have equal access to higher education; (2) Ukrainian women tend to 
achieve higher levels of education; (3) equal access to higher educa­
tion has, nonetheless, failed to disrupt traditional segregation of young 
people by gender into particular areas of education; and (4) post­
education, regardless of their chosen fields, men achieve more ad­
vanced positions and receive greater remuneration. Also, as will be 
shown, the YIT results strongly correlate social background with



educational achievement in Ukraine -  where social background is 
defined by the educational level of one's parents, one's place of resi­
dence, and one's social class. The latter finding holds for both men and 
women. Thus, based on this survey, we can conclude that social ori­
gin (and not gender) is the determining factor in access to education 
in Ukraine. But as the YIT data also show, gender does influence what 
people study and how well they do in the labour market once formal 
education is complete.

To fully explore these findings first requires a brief overview of the 
rapidly changing context in which Ukrainians undertake higher educa­
tion, followed by a description of the design of the Youth in Transition 
Survey.

Ukrainian Education: Recent Trends

Recent decades have been characterized by intense educational ex­
pansion in many developed countries, creating greater educational 
opportunities for both women and men. In some European countries, 
female educational attainment has caught up with and even sur­
passed that of men. In Ukraine, female students became more numer­
ous than male students well before independence, during the final 
decades of Soviet rule. However, educational expansion, in terms 
of an increase in the quantity of educational institutions, occurred 
mostly in the post-Soviet period in Ukraine. According to the State 
Statistics Committee of Ukraine (DKSU), since 1991, the number of 
higher educational institutions has been continuously increasing, 
as has the number of students. Colleges and universities -  which in 
Ukraine are referred to as the 'third and fourth levels of accredita­
tion' -  increased in number from 149 in the 1990-91 academic year 
to 351 by the beginning of 2007-08, with an accompanying growth 
in the number of students, a number that increased by 2.7 times in 
the same period, from 881,300 to 2,372,500 (DKSU 2009). In fact, over 
the past two decades, the number of students at the college and uni­
versity levels has tripled per 10,000 inhabitants in Ukraine: from 170 
in 1990-91 to 178 in 1995-96; up again to 284 in 2000-01, then 466 in 
2005-06, and finally to 512 in 2007-08 (Council for Cooperation in 
Education 2005). According to this measure, with regard to increas­
ing access to higher education, Ukraine has exceeded the progress 
made in the majority of states formerly under Soviet rule (and now 
members of the Commonwealth of Independent States, or CIS), as



well as that of several countries that are far more economically and 
politically developed.2

Given such massive educational expansion, it is important to evaluate 
to what extent this process has been characterized by gender equality 
or gender discrimination at different stages by examining the follow­
ing factors: access to education, the structures and processes involved 
in the educational system, and the level of labour market outcomes of 
education.

Measuring Educational Attainment and Social Background

The Youth in Transition Survey measured educational attainment using 
an abridged version of the CASMIN educational schema (Shavit and 
Muller 2003) to assist with comparative mobility analysis.3 Respon­
dents could identify their highest level of educational attainment, as 
well as that of their parents, using the following four categories:

lbc Incomplete secondary or lower -  completed elementary educa­
tion; completed elementary education plus basic vocational 
qualification; completed secondary plus intermediate general 
qualification; completed secondary plus intermediate vocational 
qualification

2b Full secondary -  compulsory in Ukraine; completed full general 
secondary education or general secondary education plus voca­
tional qualification4

3a Lower-level higher education -  e.g., technical college diplomas, non­
university teaching certificates

3b Full higher education*2

Areas of study were divided into the following nine categories from 
which respondents could choose: general programs; education; hu­
manities and arts; social sciences, business, and law; sciences; engineer­
ing, manufacturing, and construction; agriculture; health and welfare; 
and services.

With regard to work, the YIT survey determined occupations by 
presenting respondents with nine options based on the International 
Standard Classification of Occupations (ISCO-88), a well-known tool 
for organizing jobs into clearly defined fields according to tasks and 
duties. These nine fields were: legislators, senior officials, and man­
agers; professionals; technicians and associate professionals; clerks;



service workers and shop and market salespeople; skilled agricultural 
and fisheries workers; craftspeople and related workers; plant and ma­
chine operators and assemblers; and non-skilled workers.

Meanwhile, respondents could self-identify as being part of one of 
six social classes, a list that parallels the occupations listed above and 
which is based on the Erikson, Goldthorpe, and Portocarero (EGP) 
approach to class analysis (Shavit and Muller 2003, 17). These six 
classes are:

I Upper service -  higher-grade professionals, administrators, 
and officials in the public sector

II Lower service -  lower-grade professionals, higher-grade techni­
cians, lower-grade administrators and officials, managers
in small firms and services, and supervisors of white-collar 
workers

Illab Routine non-manual employees in administration and com­
merce, and routine non-manual workers in services

IVabc Small proprietors and artisans with or without employees, and 
self-employed farmers

V + VI Skilled workers, lower-grade technicians, and supervisors of 
manual workers

VIlab Semi-skilled and unskilled manual workers, including agricultural 
labourers.

Results

As mentioned at the outset, the survey targeted young people aged 
15 to 34 who had left school and entered the labour market within 
the previous six years, meaning that at the time they were surveyed 
their job status was 'employed.' Results for the youngest respondents 
(under age 20) must be considered in light of the higher likelihood that 
these respondents might return to their studies in the future, thereby 
possibly altering their level of educational attainment and social 
position. However, this possibility aside, the survey still shows 
distinct differences in levels of educational attainment between young 
women and young men, as seen in Table 11.1. In particular, among 
the women surveyed, a larger proportion (28.0%) had obtained at 
least a lower-level higher education compared with men (21.7%). 
This was also true of the highest category of educational attainment, 
full higher education (29.7% of women vs. 23.8% of men). More men



Table 11.1. Educational Attainment of Men and Women Aged 15-34 and Their Parents

Educational
Attainment

Women and Men Aqed 
15-34 Their Parents

W omen(%) Men (%) Mother (%) Father (%)

Incomplete 
secondary or 
less

8.1* 10.8* 11.8 12.5

Full secondary 34.2** 43.8** 34.0** 41.5**

Lower-level higher 
education

28.0** 21.7** 34.2** 27.5**

Full higher 
education

29.7** 23.8** 19.9 18.5

N 2,091 1,734 3,935 3,478

Source: KIIS, Youth in Transition Survey in Ukraine (2007). 
*P =  .01.
**P= .001.

(43.8%) than women (34.2%) gave full secondary as their highest level 
of education attained. At the other end of the spectrum, we can note that 
quite a large number of the young people surveyed (8.1% of women 
and 10.8% of men) had entered the labour force without completing 
their secondary school education, even though completion is manda­
tory in Ukraine.5 However, as mentioned earlier, we can also assume 
that some of these individuals will return to finish their secondary edu­
cation in evening or vocational schools at a later date.

YIT participants were asked about their parents' level of educa­
tional attainment. Results, shown in the right-most columns of Table 
11.1, demonstrate a relatively higher level of attainment among moth­
ers compared with fathers. The largest proportion of respondents' 
mothers (34.2%) had incomplete or basic (lower-level) higher educa­
tion, and almost exactly the same proportion (34.0%) had a full second­
ary education. Nearly 20 per cent of mothers had achieved full higher 
education (completed college or university), while the lowest propor­
tion of the mothers, just 11.8 per cent, had an incomplete secondary 
education. With regard to the young adults' fathers, results from 
respondents who answered the survey questions about their par­
ents' education showed that a similarly small proportion of fathers



Table 11.2. Mothers’ and Fathers’ Educational Attainment: Same or Different (Cell 
Values as % of the Total Sample)

Father’s Educational Attainment

Mother's
Educational
Attainment

Incomplete 
secondary or 
less

Full
secondary

Lower-
level
higher
education

Full
higher
education

Incomplete 
secondary or 
less

8.1 1.8 1.0 0.5

Full secondary 1.6 26.1 4.0 2.1

Lower-level 
higher education

1.8 10.4 17.5 4.3

Full higher 
education

0.6 3.3 4.99 12.0

Source: KIIS, Youth in Transition Survey (2007).

(just 12.5%) as sons (10.8%) had failed to complete their secondary 
education. And, like mothers, about 20 per cent of fathers (though 
slightly less, at 18.5% vs. 19.9%) had gone on to complete their college 
or university education. But the educational attainment of the fathers 
contrasted distinctly from that of mothers in two ways. First, most re­
spondents' fathers by far (41.5% vs. 34.0% of mothers) were found to 
have completed just their secondary education. And second, a lower 
number of respondents said their fathers had incomplete (lower-level) 
higher education (27.5% vs. 34.2% of mothers). Thus, among the par­
ents of the young adults surveyed, mothers are more educated than 
fathers. As mentioned earlier, greater inclusion of women in education 
occurred in Ukraine during the final decades of Soviet rule. These re­
sults demonstrate the breadth and lasting impact of that change.

The majority of young respondents came from a homogeneous 
family educational background: 63.7 per cent (a sum of diagonal cell 
values) of parents had attained the same level of education (see Table 
11.2). However, nearly a quarter of these young people (22.6%, the 
sum of cell values below the diagonal) had mothers who had attained 
a higher educational level than the father. It was only in the minor­
ity of cases (13.7%, a sum of cell values above the diagonal) that



the father's level of education was higher than the mother's. This find­
ing contrasts starkly with research results emerging from other settings. 
For example, according to Pfeffer's (2008) data from twenty developed 
countries, for families in which one parent has a higher level of educa­
tion than the other parent, the situation is generally reversed: in 26 per 
cent of cases, the father's education level surpasses that of the mother, 
while the mother's exceeded the fathers' in just 15 per cent of cases. 
Ukraine thus presents a peculiar case where the mother's educational 
level is the same or higher than that of the father's in the majority of 
cases (86.3%). This is especially significant given that in many socio­
logical studies the influence of parents' educational qualifications on 
children's education has only been measured based on the fathers' edu­
cation, and not on that of mothers. The presented data, however, show 
that many mothers exceed fathers in their level of education attained 
and thus the impact of mothers' education on their children's educa­
tions should necessarily be considered.

Gender Differences in Areas of Study and Occupations

Findings from the Youth in Transition Survey show significant gender 
differences in the subject areas that young men and women choose to 
focus on in their studies. The survey approached this question using 
an index of dissimilarity, that is, an index showing what proportion 
of men or women would need to change their area of study in order 
to achieve equal gender distribution in the range of study areas.6 As 
noted earlier, for the purposes of the survey, this range was divided 
into nine generalized categories (listed in the left-most column of Table 
11.3). According to the YIT-data, the index of dissimilarity for the nine 
categories equals 32 per cent: this means that one-third of young men 
or women aged 15 to 34 would have to change their area of education 
in order to achieve gender parity in those areas. We can also note that 
gender segregation would be even higher if the fields and branches of 
education were classified in more detail, with each of the sub-branches 
having a different gender profile. This has been shown to be the case in 
Smyth's (2002) study of a number of European countries.

Based on these results, we can divide the areas of education in 
Table 11.3 by the intensity of their gendering as being areas of 'female 
intensity' (more than 60% female), 'mixed intensity' (40% to 60% fe­
male), or 'male intensity' (below 40% female). Thus, health and wel­
fare is far and away the most female-intensive area of study in Ukraine



Table 11.3. Distribution of Young Men and Women across Areas of Education

Men Women
Area of Education (%) (%) N

General programs 49 51 498

Education 28 72 306

Humanities and arts 21 79 121

Social sciences, business, and law 24 76 834

Sciences 40 60 94

Engineering, manufacturing, and 
construction

73 27 1,009

Agriculture 60 40 153

Health and welfare 11 89 186

Services 41 59 353

Source: KIIS, Youth in Transition Survey in Ukraine (20Ô7).

(89% female), followed by three areas where women dominate in the 
classroom with more than 70% representation: humanities and arts 
(79%); social sciences, business, and law (76%); and education (72). 
According to these results, the most male-intensive area of study in 
Ukraine is engineering, manufacturing, and construction, with just 
27 per cent female participation, followed by agriculture, which is at 
the threshold between male-intensive and mixed, at 40 per cent female 
participation. The same breakdown (60%-40%), though reversed, can 
be seen in the sciences, where the survey found that 60% of those choos­
ing science were women.

Thus, the YIT findings support other evidence that institutions 
of higher education remain internally gender-segregated in Ukraine. 
For example, according to the State Statistics Committee of Ukraine 
(DKSU 2009), among young Ukrainian men it is typical to choose mili­
tary sciences (99% of all university students acquiring this profession 
are male), transportation (80% men), national security (80%), com­
puter sciences (74%), and engineering (74%). Young women, mean­
while, show a preference for professions in the social sciences (79% of 
all university students choosing this major are women), humanities 
(78% women), arts (77%), medicine (73%), and pedagogy (72%). Also in 
parallel with the Youth in Transition Survey results, according to the 
same Statistics Committee study, specialties such as natural sciences



Occupational Fields
Men

(%)

Women
(%) N

Legislators, senior officials, and managers 52 48 146

Professionals 29 71 667

Technicians and associate professionals 43 57 312

Clerks 18 82 188

Service workers and shop and market salespeople 29 71 687

Skilled agricultural and fisheries workers 76 24 50

Craftspeople and related workers 79 21 536

Plant and machine operators and assemblers 84 16 251

Non-skilled workers 67 33 335

Source: KIIS, Youth in Transition Survey in Ukraine (2007).

and agriculture are the most gender-neutral. One difference between 
the YIT results and those found by the Statistics Committee is that the 
latter study found legal studies to also be relatively gender-neutral, 
while Table 11.3 shows that the present survey found law to be among 
the more female-intensive areas of study. However, this is likely expli­
cable by the fact that the YIT analysed only a sample of the population, 
not the whole population, as the Statistics Committee did. Table 11.3 
reveals a gender typology by area of education, which is similar to that 
of other European nations, especially in Eastern Europe (Smyth 2002). 
More similarities with Eu-Tope emerge with regard to occupation by 
gender. Categorized according to the International Standard Classifica­
tion of Occupations, or ISCO-88 scale (listed in the left-most column in 
Table 11.4), the YIT survey found that, as in other European settings, 
agricultural, handicraft, machine operating, and non-skilled (manual) 
jobs tend to be dominated by men in Ukraine, while women tend to 
predominate in professional, clerical, and service jobs.

Two occupational fields, senior officials and managers, and tech­
nicians and associate professionals, are gender-mixed, which reflects 
patterns of gender distribution in other European countries. Ukraine 
diverges from other settings, however, with regard to senior offi­
cials and managers, a category of occupations that is mixed in Uk­
raine, while more male-intensive in other European countries (Smyth 
2002,15).



Despite these numbers, we know that men's average income in 
Ukraine, as measured by the industry average for the country, dra­
matically exceeded the corresponding level for women (by 21.7%) as 
of 2007. Although some variation exists across sectors, men receive 
higher remuneration than their female counterparts, even in so-called 
female-intensive sectors. For instance, in the educational sphere (where 
77% of those employed are women) and health care and social wel­
fare (83% women) average earnings by men are nonetheless 15 per cent 
higher than women's earnings (DKSU 2008). Thus, there is a discon­
nect between the YIT survey findings, which show women working 
across occupational fields in high numbers -  sometimes higher than 
the European average -  and the financial gains they receive based on 
this integration.

Social Background and Class Status of Higher Education Graduates:
Gender Aspects $

Higher-level education is normally attained by persons between 24 and 
34 years of age. By this age, the majority of young people who wish to 
(and can) achieve higher education will have done so. Table 11.5 nar­
rows the survey results to this demographic of respondents in order to 
assess these Ukrainians' levels of educational attainment and that of 
their parents. What emerges most strongly here is the very large pro­
portion of women (51.9%) and men (52.9%) in this age group who have 
completed the highest levels of education. If we compare this to what 
the respondents said about their parents' level of education, we can see 
that only about half as many mothers (25.2%) and fathers (23.9%) had 
attained such a high level. Table 11.5 also shows that respondents found 
themselves in the lower categories of educational attainment two to 
three times less often than their parents; this points to a significant in­
crease in opportunities for higher education in Ukraine. If we look at 
the values for the two highest levels of education, almost 80 per cent 
of young people in this age range thus have either lower-level or full 
higher education.

To break this intergenerational change down in terms of gender, 
we need to assess what educational opportunities, or what level of 
educational mobility, is flowing down to young women versus young 
men from fathers and mothers depending on the parents' social status 
(as measured by mothers' and fathers' own educational attainment). 
Tables 11.6 and 11.7 present the proportions of intergenerational rela­
tionships between each of the parents and their children's educational



Table 11.5. Educational Attainment of Men and Women Aged 24-34 and Their Parents

Women and Men Aged 
24-34 Their Parents

Educational
Attainment

Women
(%)

Men
(%)

Mother
(%)

Father

(%)

Incomplete 
secondary or less

1.7* 3.3* 7.8 8.7

Full secondary 17.5 19.1 28.5** 35.5**

Lower-level higher 
education

28.9* 24.8* 38.5** 31.8**

Full higher 
education

51.9 52.9 25.2 23.9

N 989 645 1,776 1,616

Source: KIIS, Youth in Transition Survey in Ukraine (2007). 
*P = .05.
**P=.001.

status. In other words, they show the level of educational mobility 
(or immobility) of the sons and daughters relative to their fathers and 
mothers.

Table 11.6 shows that the majority of children whose father had at 
most either an incomplete or complete secondary education display 
upward educational mobility (cells above the diagonal). These respon­
dents were more or less evenly distributed among the three higher lev­
els of educational attainment. Sons, however, ended their education at 
the full secondary level more often than daughters, who more often 
continued on to obtain a higher education. Nearly one-third of respon­
dents whose fathers had a lower-level higher education maintained 
their father's achievement by completing this same level of education 
themselves, while many more, 52 per cent of men and 58 per cent of 
women, were upwardly mobile in this regard, rising to the level of full 
higher education. A smaller number expressed downward mobility, 
entering the labour market with less education than their father (cells 
below the diagonal). This was true twice as often for sons as it was 
for daughters. Finally, among the children of the top educated fathers, 
70 per cent managed to reproduce this same full higher educational 
level. A minority finished at the level of an incomplete or lower-level 
higher education (more often daughters) or full secondary.



Table 11.6. Educational Mobility of Men (Upper Part of Table) and Women (Lower Part 
of Table) Compared with Their Fathers (% by Row)

Men and Women Aged 24--34

Father’s
Educational
Attainment

Incomplete 
secondary 
or less

Full
secondary

Lower-level
higher
education

Full
higher
education N

Incomplete 13.5 37.8 21.6 27.0 42
secondary or 
less

11.6 29.8 27.3 32.2 85

Full secondary 4.3 34.8 29.7 31.2 202
2.7 30.4 31.2 35.6 310

Lower-level 2.4 18.2 27.3 52.2 169
higher
education

0.6 10.7 30.5 58.2 281

Full higher 2.6 10.5 15,7 71.2 160
education 1.0 8.3 2Ö.6 70.1 187

Source: KIIS, Youth in Transition Survey in Ukraine (2007).

Table 11.7 shows a parallel comparison between survey respondents' 
educational achievements and that of their mothers. Immediately, we 
can see similar results emerge, indicating that a mother's education is 
as important as a father's for her children's educational mobility 

From these two tables it is evident that educational mobility pro­
cesses are rather gender-blind for young people in Ukrainian society. 
What is more, mobility rates for women and men are approximately 
the same as in other developed countries (Pfeffer 2007). Overall, so­
cial background and parental education are much more influential for 
children's educational opportunities than is their gender. In order to 
determine the probability that children will obtain higher education de­
pending on the educational levels of their mothers and fathers, I have 
applied an ordinal regression. What I found was that young men's and 
women's social background essentially determines their chances to ob­
tain a full higher education. So, for example, the probability of children 
whose father and/or mother have a higher education obtaining the 
same educational level is approximately 80 per cent (see Table 11.8). 
At the same time, only about one-third of children who have a low- 
educated father have similar educational prospects.



Table 11.7. Educational Mobility of Men (Upper Part of Table) and Women (Lower Part 
of Table) Compared with Their Mothers (% by Row)

Men and Women Aged 24--34

Mother’s Incomplete Lower-level Full
Educational secondary Full higher higher
Attainment or less secondary education education N

Incomplete secondary 15.4 37.2 17.9 29.5 42
or less 11.2 39.7 21.6 27.6 89

Full secondary 3.9 41.8 24.6 29.7 171
2.7 34.9 31.9 30.5 281

Lower-level higher 3.7 23.1 29.9 43.2 225
education 0.9 12.9 34.9 51.2 371

Full higher 2.3 10.8 16.7 70.3 181
education 1.2 5J3 16.5 76.5 214

Source: KIIS, Youth in Transition Survey in Ukraine (2007)

If we factor in place of residence, we see that geographical origins 
moderate the influence of social background as measured by paren­
tal educational levels, but not crucially. Thus, children from rural areas 
(31% of respondents in the YIT survey) have much better chances of 
obtaining a higher education, as long as their parents have already 
reached that level, compared with children from bigger towns and cit­
ies (69% of YIT survey respondents) whose parents have only a sec­
ondary education. Apparently, living in a big town or city, with their 
almost unlimited opportunities to access information sources, libraries, 
and additional education, does not on its own equalize educational op­
portunities. Social background remains the determining factor.

Along with education, social background can be measured by an 
individual's class status. The YIT survey results show that although 
men and women have similar distributions of educational qualifica­
tions, there are some gender differences with respect to social class. 
These are outlined in Table 11.9, which uses the Erikson, Goldthorpe, 
and Portocarero (EGP) approach to measure class using six catego­
ries of occupational fields (outlined at the beginning of this chapter). 
As we can see, even at the same level of education, men and women 
survey respondents identified themselves as belonging to different 
classes. Young female respondents with a full secondary education



Table 11.8. Probability of Completing a Full Higher Education Depending on a Parent’s 
Level of Education

Women and Men Aged 24-34

Educational Attainment Men Women

Incomplete secondary or less Mother .31 .33

Father .38 .40

Full secondary Mother .35 .36

Father .39 .43

Lower-level higher education Mother .58 .57

Father .64 .62

Full higher education Mother .80 .80

Father .77 .75

Source: KIIS, Youth in Transition Survey in Ukraine (2Q07).

said they belonged to class III (routine non-manual labour) five times 
more often than men with the same educational level. At the same time, 
men more often appear to belong to classes V + VI and VIlab (qualified 
and non-qualified manual labour). The main trend with regard to the 
class of women with lower-level higher education is their concentration 
within class III, routine non-manual labour (at 43%) and class II, lower 
service, including lower-grade professionals (at 28%). Over half of men 
with an incomplete secondary education said they belong to classes V + 
VI and VIlab (manual labour). Evidently, a considerable number of 
young males are overeducated for the manual occupations they per­
form, especially semi- and non-skilled labour. Similarly, many young 
women are overeducated for the routine non-manual jobs they per­
form. Regretfully, until now there has been no rigorous investigation 
at the national level into this issue of correspondence between educa­
tion and type of employment in Ukraine. The conclusions that I suggest 
here are indirect, since they are based not on the type of employment 
data per se, but rather on data about class belonging, which in turn, are 
based on the type of employment attained.

Full higher education, meanwhile, opens doors to occupations 
and employment statuses that belong to the highest classes in the 
EGP scheme, I and II, or upper and lower service classes. In general,



Table 11.9. Social Class Status by Educational Attainment and Gender (% by row)

Social Class Status of Women and Men Aged 24-34 
Educational ----------------------------------------------------------------------------
Attainment I II III IVabc V + VI Vllab n

Men (N = 585) 

Full secondary 0.0 0.9 7.9 10.5 36.8 43.9 114

Lower-level higher 
education

9.3 15.9 11.9 5.3 29.8 27.8 151

Full higher education 

Women (N = 881)

37.2 32.2 7.8 5.9 11.6 5.3 320

Full secondary 1.3 5.5 41.7 2.0 29.1 20.5 151

Lower-level higher 
education

11.5 28.0 42.9 0.4 9.6 7.7 261

Full higher education 28.4 48.2 17.5 1.9 2.8 1.3 469

Source: KIIS, Youth in Transition Survey in Ukraine (2007).

occupations of almost 77 per cent of young women and 70 per cent of 
men who had attained a full higher education were within these ser­
vice classes. However, there exists a noticeable gender disparity. Young 
men said they belong to the upper service class (I) more often relative 
to young women with the same level of education, who tended to say 
they occupy positions belonging to the lower service class (II). These 
positions have lower pay and worse career prospects. Women are thus 
receiving less remuneration and face weaker prospects in the labour 
market based on the same level of education. It also means that equally 
educated woman reach 'the glass ceiling' more quickly and more often 
than men.

We can therefore conclude that despite gender equality in access 
to education, in modern Ukraine, marked gender differences can be 
observed between women and men who have received the same level 
of education. One of the possible explanations of such an outcome may 
be that men and women tend to choose different areas of study, which 
predetermines their participation in particular occupations and labour 
market segments to a larger extent than does their level of education. 
Thus, the more conventional a woman's educational specialty is, the 
lower her income will be, and the poorer her career opportunities and 
social status. Yet this explanation, although valid, does not account for



all the evidence, since men who hold accreditation in the same edu­
cational field as women tend to achieve greater career advancement 
as well. Therefore, the stable differences in socioeconomic achieve­
ment between men and women in Ukraine cannot be fully explained 
either by their levels of education or their educational field of choice. 
Culturally embedded gender stereotypes associated with different po­
sitions within the labour market also play a role. Reproduction of occu­
pational gender segregation is also determined by the lack of efficient 
state gender policies, including educational policies, equal opportuni­
ties policies, anti-discrimination policies, and policy to enable a balance 
between family and work life, including provisions for part-time work 
and publicly funded child care.

Conclusions

Equal educational opportunities, regardless of an individual's social 
background or gender, are tightly connected with the ideas of social 
justice and social equality in developed democratic countries. They are 
generally regarded to be an inherent part of social integration, stabil­
ity, and ongoing societal development. This chapter utilized recent data 
from a large survey, Youth in Transition, to assess gender equality at 
multiple levels of the Ukrainian educational system, with particular at­
tention paid to access to higher education, structural characteristics of 
the educational process itself, and the relationship between educational 
attainment, class, and occupational advancement. As we have seen, the 
data highlight significant gender differences in these areas, as well as a 
number of negative tendencies in educational opportunities and acces­
sibility in contemporary Ukrainian society.

As noted in brief at the outset, four trends were clear. First, gender 
is not a significant determinant of access to educational opportunities 
for Ukrainians. All levels of education are equally accessible for both 
men and women. What is more, in the cohort under investigation, 
women actually surpassed men in terms of attaining higher education. 
Second, social origin, as defined by one's parents' education and place 
of residence, does directly impact educational opportunities. This in­
equality holds across genders. With regard to the impact of parents' 
education, in particular, a mother's educational qualifications influ­
ence her child's opportunities for educational advancement as much 
as a father's do. Third, despite equal access to education by gender, 
the educational system remains unequal. Gender differences are easily



observable in the choice of area of study, a reality reflected in other 
European countries, and especially Eastern Europe. In Ukraine, engi­
neering, manufacturing, and construction courses are male-dominated, 
while education, humanities and the arts, social sciences, business, and 
law, and health and welfare courses are female-dominated. Finally, 
compared with women, men in this cohort held higher professional 
and managerial positions across all sectors and areas of employment 
regardless of their chosen field of education or their level of education. 
Thus, gender inequalities in socioeconomic class remain and will con­
tinue unless the state intervenes to redress them.

Returning to the observation made at the beginning of this chapter 
that higher education in Ukraine has expanded at a rapid rate, we can 
conclude that this expansion has not been accompanied by equaliza­
tion of opportunities, including the chance to obtain higher education 
regardless of social background, or the possibility of enjoying the re­
sults of such education regardless of gender. One's chances of attaining 
higher education are much better for young women and men whose 
fathers and mothers have already reached those levels. The data show 
this to be true even for secondary education, which has been compul­
sory for the late Soviet and post-Soviet cohorts. Gender, meanwhile, 
remains an important factor in what young Ukrainians choose to study, 
what kinds of jobs they get afterwards, what they can expect to earn 
from those jobs, and how far up the ladder they can expect to climb 
before hitting a glass ceiling.

NOTES

1 Kyiv International Institute of Sociology is a private, for-profit research 
institution. Further information is available at http://www.kiis.com.ua/.

2 According to the CIS data, between 2000 and 2002, the corresponding 
number for Germany was 262; Japan, 313; Italy, 314; Austria, 327; Canada, 
394; Sweden, 404; Norway, 423; Poland, 466; United States, 494; and Finland, 
540 (Council for Cooperation in Education 2005).

3 To keep the results statistically significant I have combined the original la, 
lb, and lc categories of the schema into a single labc category. Similarly, 1 
have united the 2a and 2b categories into a single 2ab.

4 Unlike in many other countries, both developed and developing, where 
only nine years of education are compulsory.

http://www.kiis.com.ua/


5 This can be explained by the fact that not all village schools provide full 
secondary education, and those students who do not want to or have no 
possibility to go to school in a different location often quit their education 
altogether. This situation is also perpetuated by the fact that there is no 
monitoring of this issue by the state, and there are no official sanctions for 
persons who decide not to get full secondary education.

6 The index of dissimilarity is calculated by summing up the absolute 
differences in the proportion of females and males in each educational area 
and dividing the total by two.
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