H O T A T K H C vV 4 A C H o i H A Y K X e 2 0 2 3 e N 8

peiTiHTOBI Mictist — 4,33), HanioHansHUI TeXHIYHNH YHIBEPCUTET «XapKIBCHKHUHN IOMITEXHIYHAN IHCTUTYT» (CepeIHe
pelitiHTOBE Mictue — 4,67), JIbBIBChKHIA HalliOHANBHAUHN YHiBepcHTeT iMeHi [Bana dpanka(cepeaHe pedTHHTOBE Mictie —
5,33), XapkiBChKHil HAI[IOHAIBHHHN YHIBEPCUTET palioeeKTPpOHIKH(CepeaHe peHTHHroBe Mictie — 6,67).
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SEQUENCING EFL LEARNING ACTIVITIES FOR MASTERING SCHOLARLY
COMMUNICATION SKILLS

Introduction. Sequencing EFL learning activities for mastering scholarly communication skills is a crucial
aspect of English as a Foreign Language (EFL) instruction. Scholarly communication skills, essential for students
who aim to excel in higher education or pursue careers in academia, refer to the ability to effectively convey ideas,
arguments, and research findings in an academic or professional context.

This process involves planning and organising the progression of language tasks and exercises to develop
communication skills appropriate for the context of scholarly communication, which entails guiding students through a
series of activities that help them develop proficiency in academic writing, speaking, reading, and listening.

Sequencing learning activities in EFL classrooms serves multiple purposes. It provides a structured
framework that scaffolds students' learning, ensuring their progression from simpler to more complex tasks.
Additionally, it allows incorporation of a variety of instructional techniques, resources, and materials to engage
students and enhance their learning experience.

This project explores the importance of sequencing EFL learning activities for mastering scholarly
communication skills. This includes various strategies, approaches, and best practices for effective sequencing to
foster the development of academic language proficiency.

The goal of sequencing EFL learning activities for mastering scholarly communication skills is to guide
learners in their language development from the initial proficiency level to a higher level of language competence.
Strategic organisation and progression through a series of activities aim at enhancing students' ability to effectively
convey ideas, arguments, and research findings in an academic context. The sequencing approach scaffolds
students' learning, provides exposure to a variety of language tasks and resources, and fosters the development of
academic language proficiency. The ultimate target is to empower students with the necessary skills and confidence
to excel in academic and professional settings that require relevant scholarly communication abilities.

Starting point. In compliance with NATO Standards ATraining-5 (2016), learners are to acquire the 2+
aiming at 3 language proficiency level in reading, listening, speaking, and writing. Specifically, in reading, learners
are able to comprehend concrete and factual written material on familiar subjects, as well as some complex general
and professional material. Initially they may experience difficulties when interpreting texts based on hypothesis,
opinion, and argumentation. In listening, they can understand informal and formal conversations on practical topics,
but may be uneasy with rapid speech or slang. In speaking, students can engage in conversations, narrate, describe,
state facts, and give instructions, but may have limitations in more complex situations and struggle with abstract
linguistic formulations. In writing, they can produce coherent personal and informal correspondence, as well as
documents on practical topics, but may encounter challenges in organising and developing ideas and may have
flaws in vocabulary and complex structures. Nevertheless, their language proficiency is generally understandable
and appropriate in various contexts (NATO Standard ..., 2016).

Methodology. The EFL course activities are designed so as to guide learners from the initial level of
language proficiency (2+) to the target level 3 (STANAG 6001). Namely, in Section “Reading,” the texts are
sequenced from short ones with limited vocabulary, basic grammar and conventional style towards those with
advanced vocabulary, complex grammar and sophisticated style. Vocabulary introduced in Section “Reading” is

13



H O T A T K H C vV 4 A C H o i H A Y K X e 2 0 2 3 e N 8

practised and further enhanced in this section and the subsequent sections. This approach is discussed by E. Voss,
and I. Kostka (2019).

In Section “Listening” the sound materials are ordered from 10-15-minute-tracks with intermediate vocabulary,
grammar and conventional style towards shorter texts with more complicated vocabulary, grammar and style.

Skills progression in Section “Speaking” is congruent to the previous sections.

The above skills are implemented in Section “Writing” in compliance with the principle from simpler to
more complex. Writing skills are recognised by M. Lloyd (2007) as the ones that are difficult to acquire, thus it is
essential to design writing activities using a coherent and effective framework.

Outcomes. By the end of this course students will be able to communicate at level 3 (STANAG 6001). In
particular, in reading, learners are expected to be able to comprehend a variety of written material on general and
professional subjects, including unfamiliar topics, understand abstract concepts, interpret implicit information, and
recognise figurative language and subtleties in written texts. In listening, they can understand both formal and
informal speech on practical topics, as well as discussions on complex subjects. Students have a clear understanding
of language used in various contexts and can recognise metaphorical expressions and emotional overtones. In
speaking, learners can effectively participate in conversations, discuss specific interests and professional fields,
convey abstract concepts, handle extended and elaborate monologues, hypothesise, and deal with unfamiliar
subjects. They may have some limitations with rapid speech or slang. In writing, students can produce effective
formal and informal correspondence and documents, including essay-length argumentation and explanation, convey
abstract concepts and organise ideas, although their writing style may be non-native. Overall, their language
proficiency is sufficient for clear communication, with occasional errors that do not impede understanding.

Conclusion. Sequencing EFL learning activities for mastering scholarly communication skills is crucial for
providing a structured framework that guides students from initial language proficiency to higher levels, ensuring
their progression in reading, listening, speaking, and writing skills. The methodology of sequencing activities
gradually introduces more complex tasks and materials. The outcomes of this approach are seen as enhancing the
learners' ability to comprehend a variety of written and spoken texts, convey ideas effectively, and engage in
academic discourse. While there may be some difficulties, the overall language proficiency achieved through well-
sequenced activities allows for clear and meaningful communication in scholarly contexts. Thus by emphasising the
importance of sequencing in EFL instruction, we suggest that educators can empower the scholarly degree seekers
to develop the necessary skills for success in academic and professional endeavours.
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Slciok Tamapa JleonigiBHa
Hayionanvua Axademis kepignux xaopie Kynomypu i Mucmeyms
HayxkoBunii kepiBauK: CiBepc Banepiit AHaTOmi0BIY, TOKTOP PiTocOPCHKIX HAYK, mpodecop,
HarmionansHa Akanemis KepiBHUX KaApiB KyJIbTYPH | MECTEITB

HAPOJHA XYJOXHS TBOPYICTD SAIK CKJIALOBA
ETHIYHOI'O APXETHUITY

CyuyacHuii eTan pO3BUTKY CYCIIJIbCTBAa BMMAarae Bij JIIOJICTBA aKTUBHOTO pearyBaHHs Ha LIBHIKOIUIMHHI
3MiHM B TEXHIYHOMY, HAYKOBOMY Ta KYJbTYpPHOMY MPOCTOPI, & TAKOK TBOPUOTO ITiAXOAY A0 PO3B’sI3aHHs 3aBJaHb
KOKHOTO 3 LMX HampsiMiB. HUHI BaroMMM YMHHHKOM CYCIUIBHHX BITHOCHH CTa€ TBOpYa AKTUBHICTh, KOTpa
XapakTepu3ye JIIOANHY, TOTOBY 0 peaii3allii 3aBJaHHs HEOPANHAPHAM CIIOCOOOM 3 TBOPYHMM IIiIXOJIOM.

TBOpYa aKTUBHICTh BUPAXKAETHCS y TBOPUiH AismbHOCTI. 3a Mempauayk T. @., e «mporec KOMOiHYBaHHSA 1
TpaHCc(OpPMYBaHHS HASBHOTO 3HAHHA y HOBI ()OPMH 3HAHHSI, MEXaHi3M IEPEXOAy BiJ HEBIIOMOTO 10 BIIOMOTO,
JUSUTBHICTD, CIIPSMOBaHA HAa CTBOPEHHS SIKICHO HOBHX, HEBIJIOMHX PaHIIIe AYXOBHUX YW MaTepiadbHUX WIHHOCTEH
(HOBI TBOpM MHCTELTBa, HAYKOBI BIJKPHUTTS, pi3HOMaHiTHi iHHOBaLii)» [3, C.29]. Ha dopmyBaHHs TBOpYOL
AKTHBHOCTI BIUIMBAIOTh Taki (pakTopH, sIK coLiaJbHE CEpelOBHINE, YMOBH OCBITH, HABYAaHHS, BUXOBAHHS, TOMY
mpolec peamizamii TBOpUMX 3IIOHOCTEH € CKJIagHUM MEXaHi3MOM, CIPSIMOBaHMM Ha caMoOpeali3allilo,
CaMOCTBEPXKSHHSI, CAMOBJIOCKOHAJICHHSI.

VY mporeci po3BUTKY CYCHUIBCTBA KOXKEH HApoJ TBOPHUTH BIACHY CHUCTEMY KYyJIbTYPHHX I[IHHOCTEH, SIKi
BUKOPUCTOBYIOTBCS HOTO WIEHAMHM TSI BUP@XXEHHS CBOTO CBITOBIIYYTTS Ta €THIYHOI camocBimomocti. Hapoana
TBOPYICTb € ICTOPUYHOIO OCHOBOIO Ul PO3BHUTKY KYJIbTYPH, BOHA BHSIBIISIETHCS Y HAPOAHUX 3HAHHSIX, LIHHOCTSIX,
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HOpMax, 3pas3kax, 10 BHPaXAIOTh €THIYHY KAapTHHY CBiTy, BH3HAYAIOTh COIIaJIbHY IOBEMIHKY i 3YMOBIIOIOTH
[iHHICHO-HOPMATHBHUH XapaKTep KUTTEIISUTBHOCTI WICHIB IIEBHOI CIIIFHOCTI.

3a CTPYKTYpoOIO HapoIHa TBOPYICTH € 0araToCKIaJ0BOO HiTICHOI CHCTEMOIO, OCKIIBKH BOMpae B ceOe HE
TUIBKH TPaIWLiiHI €THi4Hi, MOOyTOBi, a i cy4dacHi (OpMH BHpaXEHHS 3HaHb, LIHHOCTEH, HOPM 1 3pa3KiB
KUTTENISTBHOCTI HAPOLY, IEPETBOPIOIOYNCE Y KyIbTYPY HApOy.

VY cTpyKTypi HApOIHOI TBOPUOCTI 3HAYHE Micle 3aiiMae XymoXHs. BiiacHe MOHATTS «XyHOKHS» BKasye Ha
IpeaMeT isIIbHOCTI — MUCTeTBO. SIK 1 iHIIl GopMu cycHisbHOT CBIIOMOCTI, 30KpeMa, (inocodis, MOpaik, peniris,
MOJITUYHA 1 ITPaBOBa 1J1€0JIOTis, HAPOAHA KYJIbTYpa PO3BUBANIACH IIiJ BIUIMBOM KOHKPETHOI iICTOPUYHOI JiiCHOCTI,
aJDKe XapakTep BUPOOHWYMX BIIHOCHH BH3HAUa€ 3aralibHUH PiBEHb CYCHIILHOT CBIZIOMOCTI, Y TOMY YHCII TBOPYOi
JUSUTBHOCTI HAPOTY.

Hapoana XynokHS TBOPUICTb 3HaXOAWMTb CBilf MPOSB y DI3HUX BHJAX JISUIBHOCTI Hapojay, 30KpeMa, y
HNOCTUYHIH TBOPYOCTi, TeaTpaJbHOMY, MY3HYHOMY, TAHIIOBAILHOMY, JEKOPaTUBHOMY, 0Opa30TBOPUOMY
MHUCTENTBI. Yci Il BHOM 00’€IHYe OCHOBHE — Ii3HAHHS Ta BiZOOpa)keHHS TPYIOBOI MisUIBHOCTI JIFOJICTBA, HOTO
icTopii, moOyTy.

KoxxeH okpemuii eTHOC y CBOill HapOAHIN XyHOKHIA TBOPUYOCTi BifoOpaxkae iCTOpUIHY NPaKTHUKY Ii3HAHHS
Ta OCBOEHHS HABKOJIMIIHBOI HIMCHOCTI, CYCHUTBHUH JIad 1 TOOYT, OLIHIOE SBUINA XHUTTS, BTLTIOE BIACHI ITparHEHH
Ta imeann. Y HapOoAHIA XyHOXKHIH TBOPUOCTi 3HAXOAWUTH BUSAB CKIAIHHUU CBIT JTOJACHKUX MOYYTTIB i IEPEKUBAHD,
7r000B 10 PiIHOT 3eMJTi, TyXOBHI 3aIlUTH, [IParHeHHs Ta Mpil.

XapakTepHi pUCH PI3HMX €THOCIB Ta iX iJeajiB HaiiKpalle BHSBIAIOTHCS y TaK 3BAaHOMY apXETHIIOBOMY
ysiBiieHH] eTHocy. Sk 3a3Hadae CeBepuHoBa M. 10., «Haii0ObII [IKaBUM /ISl Cy4acCHUX HAYKOBLIB € MOXIIMBICTh
MOKa3aTH HalllOHAIbHY CBOEPIIHICTh BTIICHHS TOTO YH IHILIOIO apXEeTUIy B OKPEMO B3STiH KYJIbTYypi, BUSBUTH HOTO
BapiaTHBHICTh, CHIBBiJHECTH HOrO 3 MEBHHM €TAllOM PO3BUTKY JIFOJICHKOI CBIIOMOCTI Ta cycmimbeTBay [4, C. 68].
Bona Takox 3ayBaxye, 110, «MOIU(IKYIOUHUCH Yy XOJl iICTOPUYHOI'O PO3BHUTKY, apXeTHIM 30epiraioTh y coli Ti
TeHOKOIH (IIeprroodpasy), IO BiAMOBIAAIOTE €THOKYJIBTYpPaM K YaCTHHAM 3arallbHOCBITOBOT KyJBTYPH, MOAaHUM
y HalllOHATBHUX 00pa3ax KynsTypu» [4, C. 69].

Kpumcekmii C. b. Big3Hauae, Mo «HaliOHaIbHA KYJIbTypa € BiTOOpaKeHHSIM ICTOPHYIHOTO JOCBiAYy B HOTO
IHANBiTyaTbHO-HEIOBTOPHOMY, C€THIYHO CBOEPITHOMY BiZOOpakeHHI. ApPXETHIN — 1€ CHMBOJH KOJCKTHBHOL
IZIGHTUYHOCTI, 10 HAJIXKATh 10 OAHIET HAllil Ta BTUIIOIOTH IIHHICHUI-CMHCIIOBHI TOMOCTpPOIA eTHOCY» [2, ¢. 78].

Lle o3Hauae, 110 apXeTHII MPECTaBIIe COO0I0 IIOCh OJIM3bKE Ta pilHE Y AYXOBHOMY CEHCI, TaKe, 110 BU3HAYAE
croci6 icayBanns. CeBeprroBa M. 0. 3a3Havae, 10 apXeTUIH MPEICTABIAIOTH COO0I0 «aOCOIIOTHI IIHHOCTI, SKI HE
3MIHIOIOTBCSl TIPOTATOM Bciei icTopii JroncTBa, a HaOyBalOTh IHBapiaHTHOI CMUCIIOBOI 3a0apBJiIEHOCTI, HOBHX
CMHUCIIOBUX HalllapyBaHb, a00 K MPOOYIKEHHs CTANMX I[IHHOCTEH, iHBApiaHTHOrO 3MICTy J0CBimy Harii» [4, c. 70].
Otxe, HassBHICTh apXETHUIIIB MiJKPECIIIOE IPArHEHH s JIFOMHH JI0 MOCTIHHOTO, HaJJIHHOTO Ta aOCOIFOTHOTO.

Pa3oM 3 TUM, apXeTHIH 5K KyJIbTYpHI KOHCTAaHTHHECYTh Y cO01 HE TUILKM MHUHYIII Ta ChOTOJICHHI CMHCIIH, aJe i
TOTYIOTh IPYHT JJIs CTBOPCHHS HOBHX Ta 3a0e3IMedyroTh MOENHAHHS TPAAWIiA pi3HUX icTopuuHHX mepioxmiB. Lle
O3Hayae, [I0 HApOJHA XYJOXKHSA TBOPYICTh MOTCHIIMHO JiaoriyHa, aJpke 3a XOIOM Jiajiory CMHCIH 3HOBY
3raJlaloThCsl TAMOXKYTh MPOSBUTHCS Y HOBOMY KOHTEKCTi. OTxKe, cTani (GOpMynH y BUIIISAI apXeTHIIB y HAapOIHIii
XYJ0KHIH TBOPYOCTI OCMHCIFOIOTECS [I0-HOBOMY, JIOTIOMAraroyH CIpHAMAaTH apXeTUH y (GopMi TpaauLiil CBOro yacy
1, BKITFOUAIOUNCh y O€3KIHEUHUH PsJ] CBOIX MOIEPETHIKIB, HECYTh Y 001 IIIe He PO3KPHUTI CMHCIH, i1ei 1 00pasu.

VYkpailHCbKa KyIbTypa, 1032 CYMHIBOM, HAJIGKHTh IO OJHi€l 3 HaigaBHIMMX KyJIbTyp CBiTy. Po3BHTOK ii
IPYHTYETHCS Ha IMi3HAHHI K CBOIX TaK i CBITOBUX KyJbTYpHHX apXeTHIIB, L0 Nependavae nepeqaHHs KyJIbTypHUX
LIHHOCTEH, TPaIMLiii 1 TOCBIY IHIIMX HAPOJIIB, €IEMEHTIB CBITOBOI KYJIbTYPH 1 CBITOBOI'O iCTOPHYHOTO AOCBI Y.

PazoMm 3 THM, HHUHI aKTyali3yeTbcs mpoOjeMa IUICHOCTI B TJI00AJIbHOMY CBITOBOMY KOHTEKCTI
HalliOHAIBHUX KYJIBTYP 1 3arajibHOJIO/ICBKOI KYJIBTYPH, & OTXKE, HapoJHa XYIOXKHS TBOPYICTh BHCYBAEThCS, 3a
KusizeBoro T. M., «Ha HOBHI piBeHb HeoOximHocTi». Ile o03Hauae, MO camMe HApOAHA KYIOXHS TBOPUICTH,
«UIHHICHO-OPIEHTOBaHA EHEPTi€l0 KyJIbTYPHOI IaM’sTi, 3 JyXOBHO-MOPAJIHLHOIO CHJIOI0 Ta BHCOKOK €CTETHYHOIO
AKicTI0, Tpo¢eciOHami3MOM 3laTHa TIPOTUCTOSATH amodeo3y ep3aiy, IMiTalii, TOpPXKECTBY BYIBIapHOCTI,
MOCEePETHOCTI Ta BUIOBHUIIHIH mopoxueui» [1, €. 91].

ToMy ycBiZOMIICHHS HelepeciyHoi 3HaYyLIOCTI HAPOIHOI XYAOXHBOI TBOPYOCTI Yy MOJAIBLIOMY PO3BUTKY
YKpaiHCHKOI KYJIBTYpPH € OJTHAM 3 BaXXJIMBUX YMHHHKIB ITiIBUIIECHHS JYXOBHOCTI, JIIOOOBI /10 PiAHOI 3eMui Ta icTopii.
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