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Critical reading comprehension is an investigation into and reconciliation of open and
hidden meanings between the text and its reader, and a critique of the validity of the arguments
expressed in the text. Critical reading is a metacognitive process for interpreting symbols.
Metacognition is the ability to understand, control, and manipulate the cognitive processes to
maximize learning. This investigation aimed to identify the metacognitive strategies used by
students in a critical reading class. A generic qualitative method was used in this study. The data
collection method was observation and archival. Inductive analysis was the data analysis. The
results of the study indicated three components: metacognitive awareness, metacognitive
monitoring, and metacognitive adaptation. Metacognitive awareness refers to the planning that
students use to generate multiple solutions for presenting their ideas in the gallery. Metacognitive
monitoring refers to monitoring that the students pushed for their originality and aesthetic sense to
present their ideas in a poster. Metacognitive adaptation refers to the evaluation that students
highlighted some of the ideas expressed. And they made connections between the different
approaches. Critical Reading comprehension could be gained in training on metacognitive strategies
and Gallery Walk activities. The GW enabled students to engage in peer solutions and classroom

discussions, clarifying doubts and expanding their repertoire of solution strategies.
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CyyacHa cucTemMa BWLWOT OCBITM YKpaiHW OPIEHTYETbCA Ha BNPOBAKEHHS iHHOBALiHNX
Nigxo4iB L0 HaBYaHHA, CNPSAMOBAHMX Ha MiABULLEHHA MOTUMBALIT CTYAEeHTIB i (hopMyBaHHA iX

aKTMBHOT Mi3HaBafbHOT no3myii. OcobnMBOT akTyanbHOCTI U npobnema HabyBae y npoueci
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BUBUEHHS] AHIJIICbKOI MOBH CTYIEHTAMH TBOPYHMX CIELIAJbHOCTEH, Il SIKUX HaBYAJIbHA
TiSUTBHICTB YaCTO MOCTYNAETHCS MpiopUTeTaM npodeciifHoi Ta XyI0oXKHBOI caMmopearmi3ari.

AHrilicbka MOBa Il MaHOYTHIX aKTOpPiB, My3HKaHTIB 1 XopeorpadiB € BaKIMBUM 3aCO00M
npodeciiiHol KOMyHIKallii, y4acTi B MIKHAPOAHHUX KYJBTYPHUX IMPOEKTAX 1 TBOPYMX 1HILIATHBAX.
Bonnouac mpakTHka mokasye, IO y Ii€i KaTeropii CTYAEHTIB HEPIAKO CIIOCTEPITAEThCS HU3bKHUN
piBeHb BHYTpPIIIHBOI MOTHBALil 1O CHCTEMAaTUYHOTO BHBYEHHS 1HO3€MHOI MOBH, LIO
CYIIPOBOMKY€ETHCS TIJIBUIIEHOKD TPUBOXKHICTIO Ta €MOLIMHUM HAmpyXeHHsM. 3a TaKUX YMOB
aKTyaJJbHUM € TOIIyK METOAIB HABYAHHS, SIKI MOEJHYIOTh OCBITHI 3aBIAHHS 3 TBOPUICTIO Ta
€MOLI HHIM 3aJTy YSHHSIM.

OmHuM 13 TakuX TIAXOAIB € apT-Tepamis, sKa pOo3DIANAeTbCs SK  e(peKTUBHUI
NICUXOJIOTO-TIEIAarOTiYHAN  1HCTPYMEHT PO3BUTKY OCOOHMCTOCTI Ta akKTuBizauil ii BHYTpIIIHIX
pecypciB. JlochmiKeHHsT CBIUaTh, IO 3aCTOCYBaHHS apPT-TEPANIEBTUYHUX METOIB Y HABUAJIBHOMY
npoIieci MO3UTHUBHO BIUIMBAE HA HABYAJIbHY MOTHBALIIO Ta CIPUSE 3HIKEHHIO PiBHS TPUBOXKHOCTI
cryaentiB (Akbulut & Nishida, 2025). BukopucranHs MHCTEIBKHX (POPM IisIIBHOCTI CTBOPIOE
CIIPHSITIIMBE €MOL[IiHE CEePEIOBHIIE Ta MiBUIIYE 3aJyYEHICTh 3100yBa4iB OCBITH.

VY mporeci BUBYEHHS aHIJIIICbKOI MOBH apT-TEPAIIEBTHYHI METOIH MOXKYTh PEali30ByBATHUCS
yepe3 o0pa3oTBOpUY AiSUIBHICTD, IpaMaTH4HI IMIIpoBi3anii, podory 3 MetadopudaHUME oOpa3amu Ta
cuMmBoamu. Taki ¢opmMu poOOTH [O3BOJSIOTH IHTEIPYBaTH MOBHY NPAKTHKY 3 TBOPYUM
CaMOBUPAKEHHSM, CIPHAOTH (POPMYBAHHIO TIO3UTUBHOTO CTABJICHHS 10 HABYAHHS Ta ITi ABHIIEHHIO
iHTepecy no mnpeaMera. Sk 3a3Ha4arOTh MOCHIAHUKH, apT-Tepamis € e(EeKTUBHHUM 3aco00M
MIABUIICHHS HABYaJbHOI MOTHBALii Ta 3aJly4eHOCTI CTYAEHTIB 1O OCBITHBOTrO mporecy (Mehta,
2023).

OcobmuBOro 3Ha4eHHsI apT-TePaAreBTUYHI METOAU HaOyBarOTh B YMOBaX BOEHHOIO CTaHY B
VYkpaiHi, KO CTyAEHTH nepeOyBaroTh y CTaHI MiJBHUIIEHOTO MCHUXOEMOLIHHOTO HampyKeHHS. Y
I[bOMY KOHTEKCTI apT-Tepamis BHKOHYE HE JIMLIC NUAAKTHYHY, & W MATPUMYBAJIbHY (YHKLIFO,
crpusifour 30€peKeHHI0 TMCUXIYHOTO 37I0pOB’Sl Ta CTablIbHOCTI HaBUaJbHOI MoTuBauii. J{oCBig
3aCTOCYBaHHSI apT-Tepamii y BUKIAJAaHHI aHIIHCHKOI MOBU CTYIE€HTaM TBOPUUX CIELiabHOCTEH
mATBEepIKyE i epeKTHUBHICTD AK 3aco0y (HOpPMyBaHHS BHYTPILIHBOI MOTHBALIl 1O HABYAJIbHOI
nistmpHOCTI (Artiomova & Kholmakova, 2025).

Takum UMHOM, apT-Tepamnist MOXKe PO3TIIAATUCS K MTEPCIIEKTUBHUI HAPSIM YIOCKOHAJICHHS
NpoIeCy BUBYEHHS aHIIHCHKOI MOBHU y 3aKJjaiaX BHILNOI OCBITH, 30KpeMa Ul CTYACHTIB TBOPUYHX
CIIeLiaNbHOCTEH.
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Modern teaching of English as a second language (ESL/EFL) in higher education
increasingly prioritises the development of communicative competence, learner autonomy, and
self-regulated learning in line with the Common European Framework of Reference for Languages
(CEFR) and the European Quality Assurance Standards (Council of Europe, 2020). In educational
contexts affected by crises, these pedagogical goals must also consider students' psychological
safety and motivation, with particular emphasis on formative assessment, feedback, and reflective
practice (Carless & Boud, 2018). Within this framework, this article examines the pedagogical
potential of the After-Action Review (AAR) method as an innovative feedback model in teaching
English as a second language (ESL/EFL) at the university level.

Initially developed for military and crisis response training, AAR provides a structured
reflective cycle based on four guiding questions regarding expected learning outcomes, actual
performance, causal analysis, and future improvement (Kolb, 1984). The study reports on the
experimental integration of AAR into General English and English for Specific Purposes courses at
CEFR levels B1-B2. The AAR method was systematically applied after language-teaching tasks,
including debates, oral presentations, simulations, and collaborative problem-solving. Empirical
data were collected through end-of-semester student self-assessments and reflective questionnaires,
in line with the principles of transparency and student engagement in assessment under the
Common European Framework of Reference for Languages (CEFR) (Council of Europe, 2020).

Results show that AAR-based formative feedback improves conversational interaction,
speaking performance, and listening comprehension, as well as improves written coherence and

lexical range. Students also demonstrated increased metacognitive awareness, particularly in
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