It should also be noted that SEL benefits students in a number of ways. First, it helps to
create a safe, positive and accepting environment in which students feel more confident and are not
afraid or ashamed to express themselves. Consequently, they are less stressed and anxious, which
leads to higher motivation, engagement and academic achievement. Second, learning how to
collaborate, communicate, be an active listener and respect other people’s opinions are critical skills
not only for language learning but also for future professional activities. In addition, being able to
regulate one’s emotions and to manage stress is a vital skill for the present-day stressful
circumstances we are living in.
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KOHTpO/Ib piBHA CHOPMOBAHOCTI MIXKKYNbTYPHOT HIMELbKOMOBHOT
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B3aemogia MiX BuKnagayem i CTYfeHTOM nif 4Yac (OpPMyBaHHA MIDKKY/IbTYPHOT

HIMELIbKOMOBHOT ~KOMYHiIKaTUBHOI KoMneTeHTHOCTI (MHKK) rpyHTyeTbCd Ha noOCTiliHOMY
3BOPOTHOMY 3B’A3KY. Y ULbOMY MpOoLECi KOHTPO/b i CAMOKOHTPO/Ib CTaldTb METaKOrHITUBHUMMU
iHCTpyMeHTaMu, fKi  [J03BONAKTL OUIHUTU pesynbTaTu  pPiBHA C(HOPMOBAHOCTI IHLIOMOBHOT
BiANbHOCTI MabyTHIX (haxisLiB.

EtekTnBHaA opraHisauiss KOrHiTUBHO-KOMYHIKATMBHOT [isiNbHOCTI MaibyTHIX BMKNagadis
6a3yeTbCA Ha perynsgpHoOMy NOTOYHOMY KOHTPOI, AKWIA, 3a BU3HayeHHaM H.M. bacait (2013), mae
(hopMyBanbHUi  noTeHuian. [lpakTUYHe 3acTOCyBaHHA HIMELbKOT MOBM [03BO/ISE HEABHO
fiarHoctyBatM CTaH C()OPMOBAHOCTI HaBUYOK. KYOBY pOMb Y MOHITOPUHTY HayKOBUX |
HaBYaNbHUX pe3ynbTaTiB 3400yBayviB Apyroro (MaricTepcbkKoro) piBHS BULLOI OCBITWM Bigirpae
(hopMaTMBHWUIA CAMOKOHTPO/b Ta B3aEMHE OLLiHIOBAHHS.

UnTaHHA € (PyHAaAMeHTaNbHUM aKafeMiyHUM YMIHHAM, WO cnyrye 6a3ol Ansa po3BUTKY
NPOAYKTUBHMX HaBWYOK MOBNEHHEBOT AisfiNbHOCTI. KOpekTHa iHTepnpeTtayisa Ta NepeocMUC/IEHHA
NMPOYMTAHOro MaTepiany [03BONIAOTL CTy[eHTam CTBOpOBaTM BTOPWHHI TeKCTW, roTyBaTu

npeseHTauii Ta Ny6aivyHi BUCTYNKW. Y 3B’A3KY 3 UMM, PErynspHUA KOHTPONb pe3ynbTaTiB YMTaHHSA
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BiMOBIAHO A0 BCTAHOBMEHMX KOMYHIKaTUBHUX LiNen € 060B’A3KOBOKD YMOBOK €(EKTUBHOIO
thopmyBaHHA MHKK.

MornnbneHa peuUenTUBHA AiANbHICTL Mepefbayae He nuvwe CAPUAHATTA OYyKBanbHOrO
3HaYeHHSA CNiB, a i PO3KPUTTHA NPUXOBAHUX NIATEKCTIB Ta rMNOMHHUX cmuchis (3arHitko, 2014). Ak
3a3Havae S. Dengscharz (2019), ana ksanipikoBaHoro mosufd / ymtaya NPIOPUTETHUM € BMIiHHSA
[eKoayBaT KOHTEKCT, L0 TICHO NOB’A3aHWUM i3 KyNbTYPHUM KOLOM Ta (DOHOBMMUW 3HAHHAMM KpaiHu,
MOBa AKOI BUBYAETLCA.

IHCTpymeHTapieM (opMaTvBHOINO CaMOKOHTPO/IO Ta OLiHIOBaHHA PiBHA CHOPMOBAHOCTI
MHKK y 4ynTaHHi MOXYTb CNyryBaTu OLiHIOBaNbHI NUCTU 3 Mepenikom BiANOBIAHUX 06’€KTiB
KOHTponto. Mpuknagom ans KoHTponto MHKK y uuTaHHi mMoXe O6yTu 6naHK CaMOKOHTPOM Ans
3000yBayiB OCBITW Yy BUINAAI KPUTepiiB, AKI [JalOTb YiTKe PO3YyMIHHA AKOCTI CHOPMOBAHOCTI
4ynTaLbKOT KOMMNETEHTHOCTI Ha PiBHI MDKKY/NbTYPHOT KOMYHiKauii. OuiHOBaIbHUIA NUCT Nepeabdavae
TpMpiBHEBY rpagauito  ycniwHoOCcTi  («ymito  gyxe aobpe», «ymil0 [obpe», «noTpedye
BAOCKOHaNEHHs»). [lo 3MicTy 3acoby CaMOKOHTPO/M /CamOOUiHOBaHHA MW BiAHOCMMO Taki
KpuTepir:

1) NpaBWbHICTb, MOBHOTY | TOYHICTb PO3YMIHHA TEKCTY;

2) KYNbTYPHO-LiHHICHWI KOMYHIKATUBHWIA HaMip PO3YMiHHSA TEKCTY;

3) yCBiJOMNEHHSA eMOLiAiHO-eCTEeTUYHOT0 PaKTopy BMJIMBY;

4) BUPA3HICTb YMTAHHA, WO MiAKPEC/HOE KOMYHIKATUBHO-PUTOPUYHY SKICTb BEAEHHSA

negaroriyHoro Auckypcey.

BignosigHo L0 nofoXeHb TWNOBOT nporpamMu, piBeHb BONOAIHHA MoBOK C2.2 nepepbayae
30aTHICTb MaibyTHbLOro BMKMNagava HiMeLbKOT MOBU ONpaLbOoBYyBaTW B OCBITHbOMY MPOLECI TEKCTH,
obcar akmx ctaHoBUTbL 2000 cniB i 6inbLue.

E(eKTMBHICTb MOHITOPUHIY HaBYa/lbHMUX YCMIXiB BMU3HAYaETbCA WITKICTIO Uinel Ta
BIAMOBIAHICTIO AECKPUNTOPIB KOXHOMY KPUTepPild nNpu opMyBaHHI peLenTUBHUX i NPOLYKTUBHUNX
yMiHb. BogHouyac Ui KpuTepil € IHCTPYMEHTapieM And OWIHKW PO3BUTKY BTOPMHHOT MOBHOI
ocobucTocTi. Po3pobeHi NOKasHUKM KOPENHTh i3 3aBAaHHAMM HALIOro JOCNIAXEHHS, BUMOramm
po60o40T Nporpamm 3 HiMeLIbKOT MOBM Ta 3arasibHOEBPONENCbLKMMMN CTaHAApPTaMu 3 MOBHOT OCBITU Y
po3pi3i MIDKKYNbTYpHOro pAianory. 3acToCyBaHHA KpuTepianbHOT LWKanu nig 4vac ¢opmyBaHHS
MHKK MainbyTHiX BMKNagadiB y YATaHHi 403BONSE TM BiICTEXYBATW ANHAMIKY BIACHOrO HaBYaHHS
Ta € BAXX/IMBUM CKNafHUKOM MOBHOIO MopTdonio, Wo CTUMY/HOE CaMOPO3BUTOK i pedieKcito.
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Critical reading comprehension is an investigation into and reconciliation of open and
hidden meanings between the text and its reader, and a critique of the validity of the arguments
expressed in the text. Critical reading is a metacognitive process for interpreting symbols.
Metacognition is the ability to understand, control, and manipulate the cognitive processes to
maximize learning. This investigation aimed to identify the metacognitive strategies used by
students in a critical reading class. A generic qualitative method was used in this study. The data
collection method was observation and archival. Inductive analysis was the data analysis. The
results of the study indicated three components: metacognitive awareness, metacognitive
monitoring, and metacognitive adaptation. Metacognitive awareness refers to the planning that
students use to generate multiple solutions for presenting their ideas in the gallery. Metacognitive
monitoring refers to monitoring that the students pushed for their originality and aesthetic sense to
present their ideas in a poster. Metacognitive adaptation refers to the evaluation that students
highlighted some of the ideas expressed. And they made connections between the different
approaches. Critical Reading comprehension could be gained in training on metacognitive strategies
and Gallery Walk activities. The GW enabled students to engage in peer solutions and classroom

discussions, clarifying doubts and expanding their repertoire of solution strategies.
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CyyacHa cucTemMa BWLWOT OCBITM YKpaiHW OPIEHTYETbCA Ha BNPOBAKEHHS iHHOBALiHNX
Nigxo4iB L0 HaBYaHHA, CNPSAMOBAHMX Ha MiABULLEHHA MOTUMBALIT CTYAEeHTIB i (hopMyBaHHA iX

aKTMBHOT Mi3HaBafbHOT no3myii. OcobnMBOT akTyanbHOCTI U npobnema HabyBae y npoueci
56


mailto:ummikhaeratisyam@unismuh.ac.id
mailto:yu.kholmakova@ukma.edu.ua

