T.Mishchenko, L.Baturska

ON PECULIARITIES OF TEACHING ENGLISH
PRONUNCIATION AT NaUKMA

A two-year programme of teaching Basic English to NaUKMA
students does not envisage the Introductory phonetic course.
Correction of pronunciation Is done during the first two terms.

For those who want to improve their pronunciation habits and get
a more profound knowledge of English phonetics, a 24 - hour phonetic
course Is presented In the third summer term.

Pronunciation techniques are trained individually when students
work with phonetic courses in the language laboratory and are control-
led In class by special tests.

P.Brelsforth
(The British Council Centre, Kiev)
TECHNIQUES FOR USING VIDEO IN ELT

Video I1s becoming more widely recognized as a useful tool for
teaching languages. But how many teachers really know how to exploit
It? How many teachers either avoid using it because they are afraid to
try, or just put it on for entertainment for their students hoping that
they will "get something interesting from i1t”?

This session takes a look at a popular British comedy and explores
ways of using It as a means of teaching English. It Is directed at
English language teachers in higher educational establishments:
universities, institutes, adult education programmes.

It may also appeal to teachers of advanced senior level school
pupils, but is perhaps too sophisticated for lower school forms.

[1.Bpencdopc

METOAON BUKOPUCTAHHA BIAEO
Y BUKNAOJAHHI AHITNTINCbKOT MOBI

Bineo Bce wWuUpLIe BU3HAETbLCA KOPUCHUM 3aCO0O0M Y BUKNaAdaHHI
MOB. Afe 4yu 6arato BMKnagayiB AINCHO 3HAKOTb, AK MO0 BUKOPUCTOBY-
BaTn? CKINbKN BUKNagaviB abo YyHWUKalTb BUKOPUCTOBYBATU WOrO,
OCKI/IbKM He HaBa)XYyTbCA crnpobysaTtu, abo BUKOPUCTOBYIOTb MOro Ans
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po3Barm CTY[AeHTIB, CNoAiBalOUUCh, L0 OCTaHHI “AI3HaKTbLCA 13 BIAEO
Npo LWiochb LiKaBe”.

[TponoHOBaHe ceMiHApCbKe 3aHATTA po3rnanae nonynapHy OpuTaH-
CbKY KOMeAil0 Ta MeToAM BUKOPUCTAHHSA 11 Yy BUKMadaHHI aHTMINCLKOI
MOBW.

PekomeHpaauli nNo BWKOPUCTAHHIO [aHOT0 BIAEO MOXYTb 0OYTU
LIKABUMWN TaKOX [ONA BUUTENIB aHrINCbKOT MOBM CTapLUKUX KnaciB ce-
PeiHbOT LIKONW, ane, MOXX/UBO, BUABNATbLCA 3aHAATO CKNagHUMWU 04
3aCTOCYBaHHA Y MONOALWNX Kracax LUKOMW.

E. Kourkov

(The British Council Centre Kiev)

PRESENTING AND PRACTICING VOCABULARY
IN THE BUSINESS ENGLISH CLASSROOM

Vocabulary, like all aspects of a foreign language needs to be
“acquired” by the learner, that iIs internlized by the learner so that
she Is able to use words and phrases spoken and written discourse
sponta niously, accurately and appropriately.

This process of acquisition I1s a complex one and we are still far
from understanding the exact mechanisms by which it takes place.
However it Is Increasingly widely recognized that the teacher’s role In
facilitating this process iIs of a dual nature: on the one hand the
teacher needs to help learners recognize and develop their personal
vocabulary learning techniques, and on the other hand the teacher
needs 10 present new lexical i1tems in a way which clearly
demonstrates their usage and facilitate practice in using the target
lexical i1tems.

| aim to consider the latter aspect of the teacher’s role, I.e. that of
presenting and facilitating practice in new vocabulary.

With regard to presenting new vocabulary, the following questions
will be raised:

- the effectiveness of translation methods

- the need for “comprehensible input”

- the need for multi-medium presentation

- the need to check the learner’s response to the presentation

With regard to practice activities, the following questions will be
raised.:

- the effectiveness of the problem-solving approach

- the need to return to lexical groups for futher practice after the
Initial practice session

- difference between practising vocabulary and testing it
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