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INTRODUCTION

The global climate crisis of the 21st century significantly impacted the
number, intensity, frequency, scale of extreme weather events, and natural
calamities all over the world (The Intergovernmental Panel on Climate Change,
2014; USGCRP, 2017).

However, environmental degradation is having a disproportionate impact on
vulnerable communities and client groups. Social work role is rapidly becoming
vital in organizing effective response to natural hazards and environmental
degradation.

Environmental sustainability is one of 4 pillars of the Global Agenda for
Social Work and Social Development (IFSW, IASSW, 2012) and is part of
national professional agendas as well (ASWEAS, AASW, 2015; NASW, 2012).

However, the concept of the environment is not new for social work
professionals. Development of environmental practices was mentioned in works of
Mary Richmond and Jane Addams, as well as was established in different
theoretical approaches, including ecological social work, ecofeminist social work,
green social work, ecosocial approach, deep ecology, environmental social work,
and social transformation theories. Nevertheless, professionals have not fully
conceptualized a relevant definition of environmental social work.

The rapidly changing climate sets a need not only for disaster preparation of
vulnerable communities but also for training future social work practitioners to
meet the challenges of environmental crisis aftermath.

Lately, disaster-management and environmental justice agendas have been
generating considerable interest in the international scientific field. Still, social
work with natural hazards is significantly under-researched and weakly represented

in Ukrainian social work scientific discourse.



The purpose of the study is to explore the approaches in social workers’

preparation for social work in natural disasters.

To achieve the above purpose, the following objectives were set:

1) to analyze existing approaches for preparation of social workers to social
work with natural disasters within higher educational settings;

2) to define the necessary knowledge, skills and competences for efficient
social workers’ response to natural disasters;

3) to identify content of education and training on natural disaster social
work for Bachelor social work students in higher educational institutions of
Ukraine;

4) to develop recommendations for social work academics in higher
education institutions on education and training the social work students for

natural disasters response.

Object: social work in natural disasters
Subject: approaches to preparing social work students for social work in natural

disasters



CHAPTER 1
THEORETICAL AND METHODOLOGICAL APPROACHES TO SOCIAL
WORK IN NATURAL DISASTERS

1.1 Existing theoretical approaches to understanding social work with

environmental degradation and natural disasters

The importance of environment was always highlighted in social work
theory from its founders: the person-in-environment concept of Mary Richmond,
who emphasized the importance of social interaction and social environment in
individual cases; and Jane Addams’s focus on the urban environment as one of the
influencing factors on human well-being (Kemp, 2011; Belchior Rocha, 2018).
Because of its close connection to the relationship between people and their
habitat, disaster social work is often theoretically grounded in the ecological
framework of social work. Due to the developing climate crisis during the last
decades, more social work professionals have been highlighting the importance of
integrating environmental concepts into modern theory and practice, developed
approaches and conducted researches on these topics (Philip & Reisch, 2015;
Boetto, 2017; Bell, 2019). Concerning social work with environmental
degradation, several social work theories of the environment have been prevailing,
including ecological social work, ecofeminist social work, green social work,
eco-systematic, environmental social work, and social transformation theories.

Ecological social work is one of the earliest ecological frameworks that is
often referred to as the “person-in-environment” concept, focuses on social and
physical “place” as a critical site for social work interventions (Kemp, 2011;

McKinnon, 2013). In practice, this framework was mostly using social
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environment concept and understood nature as a tool for individual, family, or
group well-being and was focused on interpersonal environments such as home,
family, and school (Green, McDermott, 2010; Kemp, 2011; Philip & Reisch,
2015). During interventions with natural hazards, ecological social work regards
the dysfunctional relationship with the environment as a source of stress and an
object of change in cases of environmentally driven migration and displacement in
the time of natural calamities. These transitional tensions can interfere with
personal functioning: environment repository, leading to clients’ inability to cope
with the pressure. Therefore, advised interventions are aimed at clients’ ability to
adjust to the existing environment for them to cope with stress in a more
productive way.

Ecosocial “system” approach has been rooted in the principles of “system”
thinking and deep ecology principles. It emphasizes the importance of the
connection between the client and nature and their place in the planet’s bio-system.
Payne (2005) stated that the ecosocial approach “uses ecological ideas politically
to combat social exclusion” (p. 154). Contrary to the ecological approach, which is
focused on individual well-being, the main thrust of ecosocial approach is on the
integration of policy changing, activism for environmental issues, and assistance
for bottom-up initiatives in the fight for environmental justice. This approach also
addresses environmental injustice as an intersectional issue related to the social
injustice and the disproportional vulnerability of social work alienated groups
(Belchior Rocha, 2018; Howard, Agllias, Bevis & Blakemore, 2018; Nesmith &
Smyth, 2015; Zakour,2013; Powers, Schmitz, Nsonwu & Mathew, 2018;
Rojas-Paez & Sandoval-Diaz, 2019). In the context of natural disasters, this
approach is mainly focused on pre-disaster interventions and advocacy in the
course of urban environmental degradation which takes place in a specific area.

Ecofeminist themes were developed within the global feminist movement

and were originally proposed as a critical overview of Deep Ecology (Salleh,
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1984). Ecofeminist social work concentrates on the interconnection between
gender and environmental injustice. Its relevance to the social work in natural
disasters lies in disproportional gender dynamics and the increment of
gender-based violence in the areas where natural calamities and post-disaster
development take place (Alston, 2013; Weitzman, A., & Behrman, 2016; Rao,
2020).

Lena Dominelli (2012) pioneered green social work, which now is a
well-spread concept in the scientific field, mostly used in the discourse of
environmental justice and policy-making (Dominelli & Ku, 2017; Saavedra &
Marchezini, 2019; Muchacha & Mushunje, 2019) and disaster interventions case
studies (Nikku, 2015; Dominelli, 2018; Bun Ku & Dominelli, 2018). Dominelli

defines green social work as

“a form of holistic social work practice that focuses on: the
interdependencies among people; the social organization of relationships
between flora and fauna in their physical habitats; and the interactions
between socio-economic and physical environmental crises and interpersonal
behaviors that undermine the well-being of human beings and planet earth. It
proposes to address these issues by arguing for a profound transformation in
how people conceptualize the social basis of their society, their relationships
with each other, living things, and the inanimate world.” (Dominelli, 2012,

p. 25)

This approach seems to be widening the scope of theoretical discussion of
environmental social work in the direction of an action-oriented radical discourse.

In the case of disaster interventions green social work
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“focuses on how the social organization of relationships between peoples
and their interaction with flora and fauna in their physical habitats creates
the socio-economic and physical environmental crises that undermine the
well- being of human beings and planet earth. Its practitioners argue for
profound transformations in how people conceptualize the social basis of
society, their relationships with each other, living things, and the inanimate

world (Dominelli, 2012, p. 25).”

Thus, the applied usage of this model requires collaboration between organizations
and community representatives (Nikku, 2015; Dominelli, 2018).

The social transformation approach, also known as a transformative
eco-social model, was developed by scientists Jacqueline S Mattis, Jef Peeters, and
Heather Boetto. Rooted in the eco-critical discussion about the modern
socio-ecological crises, this approach highlights the interconnection between
sustainable development and eco-social social work. With a great emphasis on
community-based practices, the social transformation approach is aimed at
promoting deep societal organizational changes, including the change of social
work institutions and social policies, which are supposed to lead the humanity to a
sustainable future through empowerment (Boetto, 2017; Peeters, 2012).

Ecofeminist, green social work, ecosystem, and social transformation
approaches are often combined within the eco-social framework (Kemp, 2011;
Peeters,2012; Powers,2016; Belchior Rocha, 2018). In the modern circumstances
of the escalating climate crises, some researchers and professionals were trying to
conceptualize this direction of social work with the term “environmental social
work”. The overall aim of the environmental social work is to help humanity create
and maintain a biodiverse planetary ecosystem (including humans). This
theoretical term will be used in the following research, as it is considered to be the

most relevant to the current global issues.
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The majority of the scientists emphasize the importance of the
interdisciplinarity of knowledge and practice in social work when responding to
the issues of environmental degradation. The intersectional disciplines mentioned
and discussed in this regard include ecology, sociology, urban studies, social
economy, geography, diplomacy, ecological psychology, etc. Due to the close
connection of the physical environment to the discourse of urban sociology, Kemp
(2011), Bun Ku & Dominelli (2018) interpret revitalization and spatial-justice
concepts through the lens of the eco-social framework.

A number of environmental social work studies demonstrated the prevalence
of the use of the multi-level approach when it comes to the design of the
interventions (Kemp, 2011, Dominelli, 2012; Philip & Reisch, 2015; Nikku, 2015;
Mihai, 2017; Powers, Schmitz & Moritz, 2019; Sanchez, Houmanfar & Alavosius,
2019). Firstly, the ecological approach is more oriented towards micro-level
practices, focusing on therapeutic work regarding clients’ well-being. Secondly,
community-based approaches partially include mezzo-level interventions aimed to
modify the physical surrounding of a group. Thirdly, a great number of researchers
mention the importance of policy-making and collective action for the long-term
effectiveness of the environmental social work interventions (Dominelli, 2012;
Achstatter, 2014; Philip & Reisch, 2015; Matthies & Narhi, 2016; Powers,2016;
Dominelli & Ku, 2017; Bell, 2019;). Consequently, the transformative eco-social
model and green social work are considered macro-oriented approaches. It is often
being argued that the above-mentioned approaches are akin or even
interchangeable (Boetto, 2017). Nevertheless, green social work is more radical
than the social transformation approach. Therefore, social transformation approach
gives greater importance to fundamental societal changes.

The studies on the subject of environmental social work were developed by
professionals from the different parts of the world, including Europe, Australia,

North America and Asia. This can be considered an indication of the global
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importance of addressing environmental issues in the field of social work. For this
reason, international disaster-response is widespread, incorporating concepts of
global collaborative action, indigenization, humanitarian relief, and others into
disaster social work practices (Philip & Reisch, 2015; Alston, 2015; Powers,
Schmitz, Nsonwu & Mathew, 2018). Some practitioners have made attempts to
develop these concepts further within a new framework. Thus, Canadian
professionals Gray, Coates, and Hetherington (2007) developed an ecospiritual
approach based on an assumption that social and ecological systems are
interlinked. Used by practitioners of eastern cultures, Canadian scientists refer to
Indigenous practices of connecting with the planet, helping and healing. Founders
of this approach consider that “the social work profession has failed consistently to
be inclusive of local contexts, indigenous knowledge, and traditional helping and
healing” (Gray, Coates, and Hetherington, 2007, p. 395). The use of the
ecospiritual approach, therefore, could be beneficial during international
interventions at sites of natural disasters, honoring local culture and building trust
for foreign professionals (Nikku, 2015) as well as helping to rebuild coherent
community via traditional ways.

Various approaches of environmental social work illustrated above could be
applied to pre-disaster interventions (transformative eco-social model, green social
work, ecofeminism), disaster-response (ecological social work, green social work)
and post-disaster development (ecological social work, ecosocial social work,
ecospiritual social work). Despite a wide representation of pre-disaster and
post-disaster approaches for social work interventions, there is a little literature
devoted to direct emergency management during disasters.

Given the above, there is a conceptualization problem related to a blurred
understanding of the environmental social work framework, as well as an unclear
definition of disaster social work within this framework. The absence of a clear and

unified definition of environmental social work framework and its interpretation of
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disaster social work causes additional challenges when it comes to the translation

of the approaches described above into field practice.

1.2 Competences for social work interventions in natural disaster

Professionals acknowledge that social workers are nowadays playing a
pivotal part in the interventions during disasters associated with natural hazards.
There are multiple roles that social workers play in this context, including practices
that take part at all levels of interventions, not only during the direct disaster
response but both at the time of disaster preparedness and post-disaster
development.

A high number of studies consider that work of multidisciplinary teams is at
the core of natural disaster interventions. Interdisciplinary management is mostly
applied at times of natural disasters and during the period of the immediate
aftermath, when the professionals are coordinating teams of governmental
representatives, medical and psychological help groups, volunteers, and social
agencies (Greene & Greene, 2009, Philip & Reisch, 2015; Teixeira & Krings,
2015; Bell, 2019). In the course of disaster preparedness activities, social workers
should be a part of the multidisciplinary team, developing disaster emergency
strategies and policies for environmental justice. Moreover, the social worker is
supposed to have an above-average level of knowledge from intersectional
disciplines. This will help to make effective organization of collaborative efforts
possible during post-disaster response and succeed in development of the affected

community (Kemp, 2011; Nesmith and Smyth, 2015; Bun Ku & Dominelli, 2018).
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Representatives of environmental social work framework are currently
focusing their studies on preparing communities for potential natural disasters,
which is important due to escalating environmental degradation around the world
(Achstatter, 2014; Rapeli, 2017;Powers, Schmitz & Moritz, 2019). In order to
successfully achieve that, social work interventions are required at all levels of
practice (Philip & Reisch, 2015).

While describing the importance of preparedness for disasters, many of the
community professionals highlight the disproportional impact of ecological crises
on socially vulnerable groups (Howard, Agllias, Bevis & Blakemore, 2018;
Belchior Rocha, 2018; Zakour & Swager, 2018). Consequently, more and more
scientific papers are focusing on the development of vulnerability assessment
measures with environmental concerns (Birkmann , 2006; Fekete, 2009;Belchior
Rocha, 2018). By addressing the link between social and environmental
vulnerability Portuguese researcher Helena Belchior Rocha (2018) noted: “the
surrounding dynamic pressures translate into specific processes of insecurity in
which vulnerability is expressed in time and space, such as those induced by the
physical environment, the local economy or social relations® (p. 5).

Generally, while conducting a vulnerability assessment, the importance of
understanding the factors of vulnerability relevant to disaster risk reduction should
be mentioned. The stronger impact of calamities was noticed for women and girls
(Alston, 2013; Weitzman, A., & Behrman, 2016; Sim, Lau, Cui & Wei, 2019;
Muchacha & Mushunje, 2019; Rao, 2020), older population (Chiemeka, 2013;
Hsiao et al., 2019??, Christensen & Casteneda, 2014), ethnic groups and migrants
(Howard, Agllias, Bevis & Blakemore, 2018; Powers, Schmitz, Nsonwu &
Mathew, 2018), poor neighborhoods (Belchior Rocha, 2018; Rojas-Paez &
Sandoval-Diaz, 2019), and a wide variety of some other minority groups. The
assessment of the above-mentioned groups’ vulnerability should be accompanied

by registration, record-keeping and advocating their rights in order to include them
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into disaster emergency policies. Furthermore, raising the resilience of vulnerable
groups through the strategies of personal emergency is considered to be an issue of
particular importance, along with empowerment (Cutter & Emrich, 2006; Greene
& Greene, 2009; Belchior Rocha, 2018; Zakour & Swager, 2018; Sanchez,
Houmanfar & Alavosius, 2019).

Macro-level interventions regarding disaster risk reduction are dedicated to
the sustainable, resilient community-building and advocacy practices for
policy-making and governmental inclusive emergency disaster strategies. In order
to build resilient “prepared-for-disaster” community social workers should support
and coordinate the development of networks of non-governmental organizations
and initiatives, which are raising community social capital, and are helping with
community resilience planning and emergency guidelines (Greene & Greene,
2009; Dominelli, 2018; Sanchez, Houmanfar & Alavosius, 2019). Moreover, the
application of community empowerment through awareness about sustainable
ways of living is an important part of building disaster preparedness, in addition to
raising environmental literacy, mobilizing communities for proactive advocacy
against environmental injustice, and engaging them in strategies aimed at
increasing environmental sustainability.

Social workers’ role in providing assistance during natural calamities is
essential. In times of natural disaster and the immediate aftermath, micro-level
interventions of social work include needs assessment and basic needs relief
delivery. This is achieved by building a stronger connection between clients and
resources, government officers, and voluntary groups. In accordance with an
established practice, this might include not only collecting, delivering and
distributing food and materials but also setting a hotline, rescuing and resettlement
(Javadian,2007; Fahrudin 2012; Bun Ku & Dominelly, 2018; Nikku, 2015; Mihai,
2017; Sattler & Smith, 2020).
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During natural cataclysms organization of psychological help and
therapeutic interventions for survivors becomes a matter of great importance.
These interventions mainly include various types of counseling, e.g., grief
counseling, trauma counseling, post-relief counseling, working with suicidal
behavior, as well as services provided to ensure that affected families stay together.

Mezzo-level interventions involve the implementation of emergency plans
for vulnerability groups based on the assessment accompanied by identifying and
accounting newly vulnerable survivors.

When it comes to planning the mezzo-level emergency interventions for the
grieved community, it is vital to respect culture-sensitive topics, helping to keep
the connection with local traditions and rituals. A prime example of this is
conducting culturally appropriate funerals (Dominelli, 2018). In addition,
significant support for the networking within a grieved community is essential.

Macro-level interventions are considered to be the most widespread
practices for social workers when it is a matter of disaster management and
immediate relief. Firstly, the role of a social worker during natural disasters
aftermath is in emergency management and coordination of the cross-disciplinary
team, in addition to working with other response groups, while the government is
developing, implementing and re-assessing the disaster-response plan (Dominelli,
2018). Secondly, mobilization of internal resources is a crucial practice for
immediate disaster-intervention, in addition to the coordination of external
resources, consulting humanitarian representatives about the local context and
post-colonial history of the site (Teixeira & Krings, 2015; Gray, Yellow Bird &
Coates 2008). Lastly, social workers are often held responsible for the mediation
between individual and governmental institutions (Philip & Reisch, 2015).

Many studies have been conducted to describe the role of social workers in
post-disaster interventions aimed at affected communities (Bauwens, & Naturale,

2017). The role of social work in micro-practices in post-disaster cases i1s mainly
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described in the relation to mental health, through the scope of therapeutic trauma
relief thought resilience and coping theories (Zakour & Swager, 2018, Sattler &
Smith, 2020), and positive psychology theories (Bauwens, & Naturale, 2017;
Schulenberg, 2020).

An increasing number of studies have proven community-based
interventions for post-cataclysm development to be effective (Hossain, 2013; Bun
Ku & Dominelli, 2018, 20).

Though most of the researchers-devotees of ecosocial theories highlight
community empowerment through advocacy and engagement in the policy-making
process and advocating for the environmental justice, ecospiritual concept
representatives consider community cohesion and resilience raising to be a priority
in the context of post-disaster development and adaptation to new environmental
challenges (Coates, Gray & Hetherington, 2007; Fahrudin, 2012; Shokane, 2019).
Nevertheless, professionals from all the above-listed theoretical environmental
approaches emphasize the importance of supporting social work roles in a network
of local organizations, which in practice means assisting with community grassroot
initiatives both from locals and professionals. The vital role of participatory action
researches and stakeholders’ involvement in rebuilding plans is also highlighted in
the body of literature from the field of post-disaster development (Bun Ku &
Dominelli, 2018).

As it can be seen, some social work practices are advised both at times of
immediate disaster-response and post-disaster development, as well as pre-disaster
interventions. These include empowerment, resilience rising, advocacy,
transdisciplinary team interventions, and awareness-raising.

A significant number of interventions utilize the existing practices of social
workers, namely empowerment, trauma- and grief- counseling, needs assessment,

advocacy, and interdisciplinary management. Furthermore, practitioners working
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with  migrants can apply their competencies from the field to
environmentally-displaced persons.

At the same time, it should be pointed out that researches “Environmental
Migration: Social Work at the Nexus of Climate Change and Global Migration ”
(2018) and “One step forward, two steps back? The fading contours of (in)justice
in competing discourses on climate migration” (2016) place emphasis on the
interdependence between environmental refugees and military conflicts
displacement, so it is essential to address this context while working with natural
disasters displacement. Another professional from Southeast Europe Reima Ana
Maglajlic (2019) reports having discovered the similarities between the situations
of military conflicts and natural cataclysms in terms of their consequences and
mitigation interventions, which is considered to be a proof of the possible
capability of Ukraine to apply the post-conflict professional experience during
potential natural disasters response. Still, natural disaster social work interventions
require some specific skills, in particular emergency management, risk assessment,
environmental literacy, and others.

However, despite the relevance of schools of social work immediate
response during disasters (Nikku, 2015; Findley, Pottick, & Giordano, 2017), there
is a lack of literature about how departments and schools of social works, which
are not direct service providers, should be acting during large-scale natural
calamities.

The overall finding of this subparagraph is presented in Table 1.2.1.

Table 1.2.1. The competences of social worker in natural disasters

Micro-level Mezzo-level |Macro-level All levels

building mobilising
Pre- vulnerability
community  |community for| transdisciplinary
disaster assessment
resilience proaction; teamwork
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policy

advocacy

response-plan

development
needs and
assessment including implementatio
. first vulnerable n
In time . . .
_ psychological |groups in disaster
of disaster
help emergency management
basic needs response plan |and
relief coordination
resource
mobilising
. o evaluation and
trauma-relief  |sensitivity of
Post monitoring
' and therapeutic |cultural _
disaster community
role context
empowerment

advocacy
empowerment and
resilience

awareness raising

1.3 Educational approaches for preparing social work students for

natural disaster interventions

Research conducted by Andre Nesmith and Nora Smyth has discovered

dissatisfaction of social work professionals with their education to help them

understand the environmental issues (2015). Their findings show that 73% of

respondents agree that the forthcoming social work graduates should be educated
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on the matter of environmental justice. The majority of respondents consider
environmental justice education to be beneficial to the profession as a whole, as
well as see the relevancy of clients' demands about environmental hazards.

Meeting the demand for climate change response from social work, during
the last several years there has been a colossal increase in the number of studies
designed to describe and look into the educational approaches in addressing
environmental issues agenda of social work profession.

Samantha Teixeira & Amy Krings from School of Social Work in Boston
and Chicago have developed a framework for social work educators, the purpose
of which is to combine the standards of global social work with environmental
justice principles (2015). The suggested paradigm is aimed to integrate
environmental social work concepts into global training through 4 pillars: 1)
recognition of the dignity and worth of all human beings, 2) acknowledging the
interconnection among micro, mezzo, and macro systems, 3) practicing advocacy
and socio-structural changes for vulnerable groups and capacity-building, and 4)
empowerment focus at all levels of practice (Teixeira & Krings, 2015). Within the
described framework a number of valuable interventions for natural disasters were
developed. Their purpose is to develop students’ skills, including empowerment,
ability to recognize and create awareness, to act as advocates and organizers while
also playing a professional therapeutic role for individuals and communities,
interdisciplinary management, critical analysis of the local decisions on the matters
of transportation, water distribution, housing, waste disposal, energy consumption,
and pollution.

Transformative ecosocial change in institutions of social work education has
been suggested in the significant number of studies, including the works by Dawn
Philip & Michael Reisch (2015), Meredith Powers (2018), Peter Jones, (2018),
Karen Bell (2019) and others.
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The 2019 study by Meredith Powers, Cathryne Schmitz, and Micalagh
Beckwith Moritz described the cases of the application of the transformative
learning approach using two models: integrating model and infusion model. While
the former is responsible for embedding eco-social concept in curriculum content,
the latter embraces the ecosocial lens across all aspects of the educational process
(Powers, Schmitz & Moritz, 2019), which might include adapting ethics, values,
and organization of educational process relevant to environmental sustainability, as
well as assisting environmental justice student initiatives.

Professionals highlight the possibility of embedding environmental social
work into existing courses within core social work units, which are covering
learning qualifications needed in the cases of natural hazards (Hayward, Miller &
Shaw, 2012; Philip & Reisch, 2015; Teixeira & Krings, 2015; Boddy, Macfarlane
& Greenslade, 2018; Jones, 2018; Bell, 2019; Powers, Schmitz & Moritz, 2019).
Thus, Australian educators Jennifer Boddy, Selma Macfarlane & Leia Greenslade
(2018) suggested how the now existing courses could be adapted using the
examples of such subjects, as "Responding to Trauma, Grief, and Loss" and
"Contemporary Debates in Social Work Practice."

Nevertheless, many professionals have made an attempt to design
independent mandatory courses on topics of sustainable social development,
ecological justice and green social work (Drolet, Wu, Taylor & Dennehy, 2015;
Androff, Fike & Rorke, 2017; Papadopoulos, 2019), which give a possibility of
testing the effectiveness of different educational strategies and models concerning
this specific topic.

One of such educational strategies, contributing to the development of
practical skills of environmental social work is called scenario-based learning.
Using pedagogical approaches of critical hope, Angelika Papadopoulos (2019)
suggests an incorporating scenario-based learning strategy when preparing social

workers and para-practitioners for natural disaster response. Besides,
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scenario-based learning is modeling an interdisciplinary and interpersonal learning
process for potential disaster-response collaborative practices.

Group of Canadian professionals (Drolet, Wu, Taylor & Dennehy, 2015),
while describing the design of "Social work and sustainable social development"
course, share a successful example of using individual and group mind-mapping as
a useful tool for understanding all the interconnected phenomena and intersectional
concepts mentioned in the course.

With macro-level environmental social work having an essential role in
social work enrollment in disaster preparedness and response, a number of
scientific publications describe community-based practical approaches for
environmental social work education (Androff, Fike, and Rorke, 2015; ). Such
approaches are mainly focused on engaging students in community activism for
environmental justice. Additionally, field case studies assignments of student's
community interventions are used as a learning tool to respond to environmental
issues and practice required skills. David Androff, Chris Fike & John Rorke (2017)
illustrate the successful implementation of a community-based educational
approach. They present three examples of student-led community causes that
strengthen communities' capacity to respond to environmental issues, as well as
train research skills, outreach and recruitment tactics, resource mobilization tactics
and advocacy engaging of stakeholders, e. g. recruiting homeless families and
creating a community garden in the neighborhood (Androff, Fike & Rorke, 2017).

As 1mportant was also noted internationalization concepts during
educational prices as well as international educational exchanges for students and
developed practitioners (Findley, Pottick, & Giordano, 2017).

Besides, researchers (Bowles, Boetto, Jones, & McKinnon, 2016; Powers,
Schmitz & Moritz, 2019; Bell, 2019) draw attention to the need of integrating
environmental justice as a competency for Council on Social Work Education's

(CSWE) Educational Program Standards of 2015 (USA), initiate a Committee on
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Environmental Justice for CSWE, and develop Climate Justice Program for the
International Federation of Social Workers (IFSW).

After analyzing the presented cases, it can be concluded that while there is
an increase in the development of new courses and strategies, the importance of
environmental literacy and disaster preparedness of future practitioners should be
emphasized, as should be the idea to embed environmental concepts into the
existing courses and adapt the curriculum with ecosocial framework is prevailing
(Hayward, Miller & Shaw, 2012; Philip & Reisch, 2015; Teixeira & Krings, 2015;
Boddy, Macfarlane & Greenslade, 2018; Jones, 2018; Bell, 2019; Powers, Schmitz
& Moritz, 2019). Case-study assignments, both in the classroom and in the field,
have proven to be significant in forming professional competence. There is also a
significant potential of creating interdisciplinary courses, to develop knowledge in
the form of intersectional studies required for effective collaborative interventions.
Despite the increasing number of studies about the adaptation of the social work
education for environmental agenda, there still is a noticeable gap in the literature
related to educational strategies for direct disaster-response social work practices.

In the Ukrainian academic field, there is a noticeable gap in the literature on
the topic of educational and practical implementations of environmental social
work framework in the local context. Social work professional education
establishment was negatively impacted by the challenging professionalization of
social work in the country, as well as the absence of national standards and
qualifications for social work professionals (Semigina & Boyko, 2014). However,
blurred boundaries with other intersectional social sciences can be seen as an
advantage in transdisciplinary management and complex disaster interventions, as
well as disaster-response experienced with military conflict. Nevertheless,
Ukrainian educators' researches were noticed in related social work practices, as an

ecological approach (Chaikovska & Glovatska, 2019), international social work
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(Semigina & Boyko, 2015;) and mental health support during disasters (Gusak,
2017).

Summing up, it can be seen that even with the existing conceptualization

problems of the theoretical base, as well as blurred qualifications for successful

interventions, environmental social work education is essential when it comes to

addressing the possible hazards in the future.

CHAPTER 2
RESEARCH METHODOLOGY

2.1 Research stages and setting

The current study was conducted in Kyiv City between October 2019 and
May 2020 within the diploma qualification work for a Bachelor Degree in Social
Work, based at higher educational institutions in Kyiv, Lviv, Uzhorod, and
Ternopil Cities. The study was to explore the process of preparing social work
students for social work in natural disasters and to identify existing theoretical and
practical approaches to natural disaster response embedded into the educational
process.

The research was conducted in three stages: the preparatory, the main, and
the final stages.

The preparatory stage took place between October 2019 and March 2020,
when the research problem was chosen. During this stage background research was
conducted as well as a search and analysis of literature, studies, and academic
publications on theoretical, practical, and educational approaches in social work

response to natural disasters and environmental degradation.
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Afterward, the methods of data collection for this study (analysis of
documents and semi-structured interviewing) and the criteria for the study group
(undergraduate students majoring in "social work" in Ukrainian higher education
institutions) were identified.

At the main stage of the research (March-May 2020), due to the
SARS-CoV-2 pandemic, the study design was adjusted, along with the design of
instruments for chosen data collection methods. During this stage, the following
processes  took place: the search for the necessary documents
(educational-professional programs of social work Bachelor programs in Ukrainian
higher education institutions), along with the search for respondents and the
process of semi-structured interviewing through available online-services (namely:
by Zoom and Telegram).

Throughout the third final stage, during May 2020, the obtained empirical
data on the preparation of future social workers for natural disaster social work in

higher education institutions of Ukraine were transcripted and analyzed.

2.2 Data collection process

Based on the background research, the study problem was formed, along
with the data collection methods .

Academic articles and publications for further analysis were searched using
the following scientometric databases: Web of Science, Scopus, EBSCO,
Electronic Kyiv-Mohyla Academy Institutional Repository, as well as the Google
Scholar search engine for most relevant sources.

The strategy of the initial selection of scholarly materials for the presented

study was based on the search by key terms, namely the following:
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"environmental social work", "social work in natural disasters", "green social
work", "social work interventions with natural hazards", "social work education",
"environmental curricula in social work", "social work and climate change". The
review included various sources published during 2007-2020 in English,
Ukrainian, and Spanish languages. The articles on social work interventions during
human-made disasters, pandemics, and military conflicts, as well as profoundly
psychological or genetic studies on trauma related to natural disasters, were
excluded from the study.

From the proceed data were highlighted main theoretical approaches and
required competences for social work in natural disasters, based on which data
collection tools were developed. During that time, respondents were identified and
required for further analysis documents were searched.

The documents needed for analysis were searched through open online-resources
(mostly web-sites) of 40 Ukrainian higher educational institutions which have the
social work Bachelor Degree programs. As a result, there were 14
educational-professional programs for obtaining the bachelor educational level in
specialty 231 Social work identified at 13 higher educational institutions, located in
Kyiv, Lviv, Uzhgorod, Ternopil. There were educational-professional programs
that the respondents are currently involved in included into the sample of the
documents .

The potential respondents were searched through social networks and the
official social media pages of social work departments in Ukrainian higher
educational institutions, both of state and private ownership. They were invited to
take part in the survey via personal messages in Facebook and Telegram social
media services. As a result, out of 19 invitations - 13 respondents accepted the
invitation and, thus, agreed to participate in the survey: 3 students of the National
University of Kyiv-Mohyla Academy, 2 students of the Ukrainian Catholic

University, 2 students of the National Pedagogical Dragomanov University, and
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per one student from the National Technical University of Ukraine "Igor Sikorsky
Kyiv Polytechnic Institute”, Lviv Polytechnic National University, the National
University of Life and Environmental Sciences of Ukraine, Taras Shevchenko
National University of Kyiv, the Borys Grinchenko Kyiv University. The
interviews were conducted individually with all participants via online-services
Zoom, Facebook and Telegram. Average duration of the interviews wase
approximately 25 minutes. All the respondents at the beginning of the interview
provided informed consent about participation in the survey, as well as were
briefed on the study purpose and confidentiality policy. The audio-files of the
interviews were transcripted. After that, the transcripts were analyzed to identify
existing approaches to address natural disaster social work in current educational

programs at Ukrainian universities.

2.3 Research methods and tools

For the data collection there qualitative research methods were selected.
There were various data collection methods used in the study such as
semi-structured interviews and analysis of documents to enhance the quality and
accuracy of the data obtained.

The advantage of the semi-structured interview method is flexibility and the
opportunity to explore the personal experience of the respondents, including their
practice placement experience and extracurricular activities. In such a way, the
most relevant to the researched topic data is ensured to be collected.

During the interviewing, the principle of confidentiality was applied,

maintaining ethical considerations to prevent a disclosure of personal information
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or utilizing information with non-academic purpose, as well as to increase the
accuracy of the information obtained.

There was a guide for semi-structured interviews with social work students
designed based on the literature review. To enhance the quality of data, there were
guides in both English and Ukrainian languages developed.

The guide consisted of the three main parts: 1) social and demographic data,
2) general understanding of interrelation of SW and environment, 3) professional
knowledge and skills for natural disaster social work

Since this study have been held in English language, to avoid possible
language obstacles for respondents the tool was developed both in English and

Ukrainian.

In addition, as a part of this study there was the qualitative thematic
document analysis conducted. For an analysis unit the educational-professional
programs were chosen for Bachelor degree in specialty 231 Social work at
Ukrainian higher educational institutions in Kyiv, Lviv, Ternopil and Uzhgorod
Cities. There were 13 programs at 12 Ukrainian universities analyzed in total.

To analyze the content of the educational documents the following core
categories were identified for the analysis: 1) professional competencies for natural
disaster social work; 2) courses on natural disaster social work; 3) courses related
to natural disaster social work; 4) compulsory of those courses; 5) number of

ECTS credits

The selected methods ensured an opportunity to fulfill previously set

objectives of the research and to develop necessary recommendations.

2.4 Characteristics of the study group



28

The study group was formed of the students of social work Bachelor
programs from different higher educational institutions of Ukraine.

The sampling of the studied group was based on the principle of availability,
as well as on the selected criteria.The criteria for selecting participants of the

survey were the following:

e be currently enrolled to Ukrainian higher educational institution
e be a 2nd, 3rd or 4th year of study student of the Bachelor program in
specialty 231 Social Work

The first-year students were excluded from the sample due to the lack of
profound knowledge in disaster social work along with the absence of educational
practice placement during the first year of study in most of the Ukrainian
universities.

As a result, there were 12 participants recruited to participation in this study from
8 wuniversities: 6 universities in Kyiv and 2 wuniversities in Lviv. The
socio-demographic characteristics of this group of respondents are presented in the

Table 2.5.1.

Table 2.5.1. Characteristics of the students

The Higher State/ |Year |Specialty Practice placement

responden (Educational non-st |of

t’s Institution ate study

number

1 National state |4 year |Social work |KCSSCDM (Kyiv City
University  of Social Centre for Families
Kyiv-Mohyla and Children )
Academy “La Strada”, “Pravo na
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zdorovia” (NGO “Right

for Health”), Sanatorium

"Barvinok".
Lviv state |3 year |Social work |different  organisations
Polytechnic working with  persons
National with disabilities (mostly
University with hearing issues)
National state | 2 year|Social work|Kindergarden for children
Pedagogical management |with autism-spectrum
Dragomanov disorders, working with
University lonely elders
National state |2 year |Social work | Hot-line for people with
Technical suicidal behavior (only a
University  of training)
Ukraine  "Igor
Sikorsky  Kyiv
Polytechnic
Institute”
Ukrainian private |2 year |Social work |Kindergarten for children
Catholic with mental disabilities,
University social  projects  with

veterans of Anti-terrorist
Operation/Joint  Forces

Operation
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6 Ukrainian private |2 year |Social Work [Kindergarten for children
Catholic with mental disorders
University

7 National state |3 year |Social Work |International Red Cross
University  of Red Crescent Movement
“Kyiv-Mohyla
Academy”

8 National state |4 year |Social work |CO “Zhyttia z
University  of nadlyshkom” (Life with
“Kyiv-Mohyla with an excess),
Academy” KCSCDM (Kyiv City

Social Centre for Families
and Children )

9 National state |4 year |Social work|Art-therapies for children
Pedagogical management |with mental disabilities,
Dragomanov University of The Third
University Age

10 National state |2 year |Social work |Kindergrarten, center for
University  of children “Moloda
Life and Gvardiia”

Environmental
Sciences of
Ukraine

11 Taras state |2 year |Social work working with migrant

Shevchenko women (in Finland)

National
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University  of
Kyiv

12 Borys state |3 year |Social work |Kyiv CSSSDM (Kyiv
Grinchenko City Social Centre for
Kyiv University Families and Children )

2.5 Difficulties and limitations of the study

There were some limitations and difficulties in this study.

Firstly, while conducting the survey of scholarly sources and literature review
analysis, the decision was made to narrow the focus of the study from “preparing
social workers for green social work” to “preparing social workers for natural
disaster social work”. Described changes were requiring additional background
survey of sources on the narrowed topic in the current scientific and academic
field.

Besides, consequently to the SARS-CoV-2 pandemic, it was necessary to
change the research design again in terms of the study methodology. Initially it
was planned to asses the preparedness of social work students by holding a
training on green social work for students of social work in Lviv and Kyiv,
accompanied by the questionnaire before and after the training. As a result, a
design was changed to investigate the process and content of the preparation of
future social work practitioners in a higher educational setting. In addition, the
above mentioned pandemic has had an impact on the process of the respondents’
search and recruitment , via creating additional obstacles for the potential

respondents to participate in the study.
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The empirical results reported herein should be considered in light of several
limitations. During the literature review, publications in languages other than
English, Spanish, and Ukrainian were not included; thus, some valuable ideas
could have been omitted. Many definitions concerning natural disasters social
work and environmental social work are still not fully conceptualized in the
academic field, which led the author of the paper to subjective assessment on the
important themes that authors of the original publications may not agree with.
Besides, although widely accepted, the quality thematic document analysis method
suffers from some limitations due to the subjectivity of the researcher, so possible
unintended bias also should be taken into consideration.

Another difficulty of the data collection process was the lack of open-source
information at the websites of the departments of social work, various formats of
their educational programs, and no open-access for annotations of the courses
included in the programs.

Finally, the major limitation concerns the data collection procedure and the
study outcomes due to the fact that the research was not conducted in the native
language of the author and the respondents. Thus, in order to avoid the influence of
the language barrier on the empirical data, there were two versions of the interview

guide designed - in English and Ukrainian language.

2.6 Conceptualization and operationalization of the terms

Natural disaster - ‘an act of nature of such magnitude as to create a catastrophic
situation in which the day-to-day patterns of life are suddenly disrupted and people

are plunged into helplessness and suffering, and, as a result, need food, clothing,
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shelter, medical and nursing care and other necessities of life, and protection
against unfavourable environmental factors and conditions.” (WHO,1971)

Environmental degradation - the deterioration of the environment through
depletion of resources such as air, water and soil; the destruction of ecosystems;
habitat destruction; the extinction of wildlife; and pollution. It is defined as any
change or disturbance to the environment perceived to be deleterious or
undesirable. (Johnson et al, 1997)

According to the Law of Ukraine "On Higher Education" the following
concepts, used in the research are defined:

3aknan Bumoi ocBith (higher educational institution) - oxpemuii Buf
YCTAHOBH, SIKa € IOPUJIUYHOI0 OCOOOK0 MPHUBATHOrO a0 MyOJIYHOrO MpaBa, i€
3TiTHO 3 BUJIAHOIO JIIIEH31€I0 Ha MPOBAHKEHHS OCBITHBOI MISIBHOCTI HA TEBHHUX
pPIBHAX BHILOI OCBITH, MPOBOJUTH HAyKOBY, HAayKOBO-TEXHIYHY, 1HHOBAI[IHHY
Ta/ab0 METOAWYHY AISUIBHICTh, 3a0e3leuye OpraHi3aliid OCBITHHOTO MPOLECY 1
3M100yTTs 0co0aMU BHUIOi OCBITH, MICISAUIUIOMHOI OCBITH 3 YpaxXyBaHHSM iXHIX
MOKJIMKaHb, IHTEPECIB 1 3110HOCTENH;

OCBITHSl (OCBITHBO-TIpO(eciiiHa, OCBITHRO-HAYKOBa YU OCBITHHO-TBOPYA)
nporpama (educational-professional program) - €IMHHI KOMIUIEKC OCBITHIX
KOMIIOHEHTIB (HAaBYAJbHUX JUCIUIUIH, I1HAMBIAYaJbHUX 3aBJaHb, IPAaKTUK,
KOHTPOJIBHUX 3aXOJ(iB TOIIO), CIPSIMOBAHUX Ha JIOCSITHEHHS Mepea0adeHnX TaKok
MPOrpaMor0 pe3yibTaTiB HaBYaHHS, IO JIa€ MPaBO HA OTPUMAaHHS BU3HAYECHOI
OCBITHROI a00 OCBITHbOI Ta mpodeciitHoi (mpodeciitnnx) KBamidikamii
(kBamidikariif). OCBITHS TIporpaMa MOXXE€ BHM3HauaTH €IUHY B il Mexax
crerianizaiiro abo He mependavyaTy cremiani3anii;

KOMITETEHTHICTh (professional competence) - 3gaTHICTH OCOOM YCHIIIHO
coIfiaiizyBaTHUCs, HaBYATHUCS, IPOBAAUTH NMPodeCiiiHy MisUIbHICTb, IKa BUHUKAE Ha
OCHOBI JWMHAMIYHOiI KOMOiHaIii 3HaHb, YMiHb, HAaBHYOK, CIOCOOIB MHCIICHHS,

MIOTJISAIB, IIHHOCTEH, 1HIIMX OCOOMCTUX SKOCTCH;
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The concept of "competence of a social worker" in the presented research
includes the following components: 1) necessary professional knowledge for

professional activities, 2) a set of professional skills, 3) personal qualities.
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CHAPTER 3
THE PROCESS OF PREPARATION SOCIAL WORK BACHELOR
STUDENTS FOR NATURAL DISASTER SOCIAL WORK AT
UKRAINIAN HIGHER EDUCATIONAL ESTABLISHMENTS

3.1 The environment and disaster  social work in
educational-professional programs of a social work bachelor degree at

Ukrainian higher educational establishments

As a part of this study, the document analysis of educational-professional
programs in specialty 231 Social work were conducted, in order to identify the
content of education and preparation for natural disaster social work at 12
Ukrainian  higher  educational  establishments. =~ All  the  analyzed
educational-professional programs are taught at the Bachelor level at higher
education institutions in 4 Ukrainian cities: Kyiv, Lviv, Uzhgorod, and Ternopil.
Out of 13 analyzed educational programs 9 were Social Work programs, 2 - Social
Pedagogy programs, one - International Social Projects and Volunteering program,
and one - Social Advocacy program.

The courses on disaster social work and natural disaster social work were
identified in 5 university’s educational programs: in 3 programs - Social Work in
Emergencies (“ComianibHa poOoTa B yMOBax HaJ3BUYAWHMX CHUTYyaIliii’), one
educational-professional program with Social Work with Survivors of Emergencies
and Disasters course (“CouianbHa po0oTa 3 MOCTPAKIATUMH Bl HaJI3BUYANHUX
cutyaiii ta karactpod’), and one with Social Work with Survivors of Natural
Disasters and Armed Conflicts (“Coriansna po6oTa 3 ocobamu, iK1 MOCTPaXKIATH

BHACIIJOK CTUXIMHUX JHX Ta 30poiHHMX KOH(IKTIB”). However, only courses
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about social work with the survivors are mandatory, while subjects about disaster
social work are all elective courses. All courses but one are having 3 credits ECST.

Despite a limited number of courses representing natural disaster social
work, there could be noticed a big variety of courses potentially related to the
natural disaster social work through the competences of the social workers during
natural disaster social work interventions. Due to the differences in titles,
potentially related courses from educational-professional programs were

conditionally divided into 12 subgroups, presented in the Table 3.1.1 below.

Table 3.1.1 Subgroups of courses related to natural disaster social work within the

Bachelor educational-qualification programs in Ukrainian HEI

Subgroup Mandatory component Elective component

Ocnou exosnorii (KHY)
bioetuka (YKVY)

1 Ecology Exornoris Ta exonoriyda eTuka EKoJoris Ta eKoJIoriyHa eTuka

MeHepKMEeHT coI1aJbHOT
poooru (YKVY, Hybill, JIJIY MenemxkmeHT CoIliaabHO1
2 Management BX]) po6otu (YxxHY)

OcHoBH BOJIOHTEPCHKOI
nistmeHOCT1 (YxkHY)
[linroTroBKa Ta oOpraHizaris
BosionTepiB (Hybill)
Organisation of Opranizaiiis  BOJIOHTEPCHKOT

3 volunteers po6otu (KHY)

[IpaBose perynaroBaHH:A
Advocacy and comianpHOi pobotu (YxHY) AnBokariis B comiaibHii poOOTI

4  jurisprudence CoriansHa nofituka B ramy3si (YxxHY)
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International

social work
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comansHoi pobotn (KHY), AnBokaiiss Ta  KOMYHIKAIlIS

Comiansaa nomituka (YxxHY) (YKY)

MixHapoaHa coriaibHa podoTa
MixnHapoHa comianeHa (HY "JIIT", JIIY BX])
pobora (YKVY) International ~ social ~ work

CorianpHa poboTta 3a (HaYKMA)

pyoexem (YxHY) Comianbna rinob6amictuka (KIII)
ComanpHa pobota 3
oixenisivu (YKY)
ComianbHa pobota 3

ODKCHIIIMM  Ta  IIyKadamu

nputyaky (HaYKMA)
CouianbHa pobota 3 CotiasibHa poboTta 3
BHYTpIIIHBO miepeminieHumMu OikenisiMu ta BITO (YxHY)
ocobamu Ta ocobamu ©Oe3 ComianpHa pobota 3
TPOMaJITHCTBA HAI[IOHAJTbHUMH ~ MEHIITMHAMHU
CormianpHa pobota 3 (YxHY)

MITPaHTAMH Ta Mirpamiiiai IpoLEeCH Ta

Social ~ work BHYTpIIIHBO-NIEPEMIIIEHUMH  MDKKYJIBTYpHa  KOMYHIKaIlis

with migrants

ocobamu (KIII) (I BXKIT)

[lcuxoTexHiku  QopMyBaHHS

ComianbHa pobora B CTPECOCTIMKOCTI  OCOOMCTOCTI
KpU30BUX ta (KIII) ComiansHa pobota B
TICUXOTPABMYIOUUX CUTYAIisIX KPU30BHUX Ta
Trauma-related (KHY) NICUXOTPAaBMYIOUUX CHUTYaIlisX

coursces

[Tenarorika tpaBmu (YKYVY) (KHY)
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11

12

13
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Community ComianpHa pobota B rpomaii CorianabHi TEXHOJOT1T pOOOTH B

social work (YxxHY, KHY) rpomani (KHY)

Social ~ work
with MepexeBa oprasizariis

organizations coriainbHoi pobotn (KHY)

OuiHOBaHHA B  COILAJIbHIN

po6orti (YxkHY)
Assessment of ['pynu pusuky B cormiansHii CouiaibHa J1arHOCTHKA
risks and needs po6oti (KHY) (HybilI)

OcCHOBH COILIIAJIBHOI peKIamMu
Informative ComanpHa mnpodinaktuka Ta (YkHY, HAOYKMA)
and preventive IpeBeHTUBHA nismbHICTE OCHOBH  TMAOJIKpUICHIIIEH3 B

work (YKY) comianbHiil podoti (Hybill)

Meanko-corianbHil OCHOBH
3a0poB's (YxxkHY)
[lepmia meaumuna pomomora llepma goMennuna goromMora

Medicine (YKY) (KYBI')

Tpeninr KOMYHIKaTUBHO1
komrneTeHTHOCTI (KHY)
Texunosnorii MOO1TBHOT
comianbHOi podoTu (KHY)
[Ipodeciiina komyHIKaIlis B
CouianbHa nicuxoJorist couianbHii podoTti (KHY)
(YxHY) Exomoriuaa OcobucTicTh B cucreMi

Other ncuxosoria (KHY) comianbaux 3miH (JIIY BXK]JI)
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The presented in the table data with enlisted course could be divided on
social work courses and courses from other disciplines.

A number of courses are covering knowledge from interconnected with
social work disciplines, such as psychology, management, and various social
sciences. Though being important knowledge for social work interventions in
situations of natural disasters and environmental degradation, the disciplines of
ecology subgroup and various medical subjects are covering the mandatory part of
the educational-professional program devoted to basic preparation, not professional
knowledge. The second part of the data - social work courses - could be suggested
as mainly oriented on working with clients’ cases on micro-level and also on
developing of necessary social work skills, including advocacy and policy-making,
needs and risks assessments, professional communication, coordination of
volunteers, trauma-relief and others.

Out of 95 presented in this analysis courses, the majority were mandatory
(56 courses), while the Elective Classes were a total of 39. According to this data,
there could be an assumption that connected to natural disasters social work
intervention courses were mainly compulsory and with more credit value by choice
of the department.

Still, despite the numbers, there is a common lack of Elective components at
educational-professional programs at Ukrainian higher educational institutions,
with hardly any exceptions. However, at private universities were noticed wider
lists of elective components, that at the majority of the state ones. Even though, the
most credit value, as well as the significant amount of courses overall, are
dedicated to basic professional skills of a social worker as Basics of Management,
Community Social Work, Legal Base of Social work, Basics of Social Policy, and
others. Nevertheless, such elective courses are more focused on more specific
natural disaster social work competences, as Social Work With Migrants,

International Social Work, others. Furthermore, there should be noticed the lack of
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courses contributing to disaster preparedness and the majority is representing
knowledge required for post-disaster interventions.

The credit score for the courses varies from 1,5 credits ECTS to 7-9 credits
top (Appendix 2). However, the most spread number of credits for analyzed
disciplines would be 3-4 credits ECTS. Out of the subgroups the biggest value is
having subgroup 6 , while subgroup 9 is having the lowest credit value of 4.

Professional competences listed in the educational-professional programs
were compared to competences from the processed scientific literature. The
majority of those were connected to the vital for social work in times of natural
disasters competence - transdisciplinary teamwork, assessments, and
communication, which are demonstrated in the Appendix C.

It could be seen that professional competencies in educational-professional
programs are fragmentary covering required competences for natural disaster
social work. There were no educational-professional programs with all natural
disaster social work competences covered by its professional competencies. Most
of the enlisted professional competencies from the educational-professional
programs are being repeated in 5-7 universities' programs. One
educational-professional program was partly covering from 4 to 9 competences
required for natural disaster social work interventions, with from 6 to 17
professional competencies.

However, some were standing out unique professional competencies that
were showing the special focuses of the educational-professional programs. For
example, the professional competencies Nel9 about the observance of
psychological hygiene (HaBuuku 3milicHEHHS Oe3me4HOi JIISUIBHOCTI Ta
JOTpUMaHHA TicuxosioriyHoi ririenn) and Ne24  about preserving the
socio-psychological ecology (ITparuenns 10 30epeKeHHS
coliabHO-TIcuXoJoriyHoi exoiorii) at Taras Shevchenko National University of

Kyiv and professional competency Ne22 about post-conflict development
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(3maTHICT, BU3HAYWUTH HASBHICTH HOBHX TMO3WTHUBHUX TCHJCHINN (BHYTPINIHIX Ta
30BHIIHIX), SIKI MICIs BPEryJIoBaHHS 30pOMHOr0 KOH(MIIKTY MaroTh MOTEHLIAN
MO3UTUBHOTO  BIUIMBY Ha  PO3BUTOK  NOCTKOHQUIIKTHOI  cuTyalli) at
educational-professional program “International social work project and
volunteering” at National Technical University of Ukraine “Igor Sikorsky Kyiv
Polytechnic Institute”. Despite the name of the educational-professional program,
the program's particular focus is not on social projects, but on military social work.

While considering specialties of the educational-professional programs,
there could be assumed that professional competencies differ from specialty to
specialty. Nevertheless, the collected data is not showing discordant differences in
enlisted professional competences in the educational-professional program. For
example, in two educational-professional programs from Borys Grinchenko Kyiv
University of specialties "Social work" and "Social advocacy" 19 out 25
professional competences are coincided.

Still, there are some other mismatches in the titles of the
educational-professional programs and  their content. At the
educational-professional program "Social work" at the National University of Life
and Environmental Sciences of Ukraine could be noticed the focus on the
pedagogical  subjects, while Borys  Grinchenko  Kyiv  University
educational-professional program "Social advocacy" does not have social work
human rights protection as a professional competency described.

Not all of the documents analyzed were recently updated: two
educational-professional programs were dated as of 2016. Also, in the process of
document analysis were discovered that the educational-professional program
"International social work project and volunteering" has not been accredited.

As it can be seen from the above, the majority of described professional

competencies in social work educational-professional programs are mostly
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supplying the required knowledge and skills for macro-level intervention during

disasters, less considering post-disaster practices, and micro-level interventions.

3.2 Competences of Ukrainian social work students in social work with

natural disasters and environmental degradation

The first part of the interviews focused on a general understanding of
theoretical approaches to environmental social work and the relationship between
the environment and social work.

Out of 12 respondents, three were having courses about ecology or related
disciplines. However, the majority talked about the absence of the courses
dedicated to the environment (respondents 1, 4, 5, 7, 10, 12) or fragmental
mentioning during different subjects (respondents 2, 6, 9, 12).

“I believe we do have different courses, but none of them are focusing
exactly on the environment.” (Respondent 7)

“Bzacani He 0y10 2HCOOHO20 npeomemy, AKull Ou 0Y8 NOG A3aHUll 3

HABKOIUWHIM cepedosuyeM,i Ha Mol OVMKY, ye He 308CiM NpauibHO.”

(Respondent 10)

“...y Hac, 83azcani, 6e3nocepeOHbO0 OKpemoi OUCYUNIIHU maxkoi Hemae, aie
60HO 6KII0YeHO V pizHi oucyunainy.”’ (Respondent 12)

While specifying the type of environment they were learning during their
Bachelor studies majority were talking about the social environment of the person,
while the physical environment of the client was hardly mentioned.

“Well, basically, we didn’t have any information about the physical
environment. As for human resources, or the human environment we mostly saw it

through the perspective of the influence.” (Respondent 2)
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The relationship between the environment and social work was not widely
discussed in the educational experience of the respondents. Ten respondents
reported that they were not focusing on such topics during their studies. Some of
them noticed that they were having brief mentioning at interdisciplinary courses
(total of 7 respondents), or discussed the clients’ habitat (total of 3 respondents).

“I don’t think that we have studied this topic enough during our university
studies, but I believed this topic is a well-developed topic abroad. I think the place
of the environment in social work is related to disasters and ecological disasters
and the way ecology influences people.” (Respondent 7)

When asked what respondents studied about the relationship between social
work and the environment, the majority were little familiar with the theoretical
approaches of environmental social work framework.

“Hy y Hac mouHo He onepysanu makumu MmepMiHamu Npo HABKOIUULHE
cepedosue, MONCIUBO Ye NPOCO HAZUBANOCS NO-IHAKUWIOMY, ale MU MaKkoz2o He
npoxoounu.” (Respondent 6)

In response to this question, 7 out of 12 of those surveyed had comments
about the social environment of the client.

“l remember that during our last year of study we were taught that we
should help our clients to feel comfortable, to feel good in the environment. But it’s
not like the climate, it’s about their own environment. So yeah, it’s more about the
environment where people work or live.” (Respondent 1)

“Of course, there was something about the client’s environment, but I don’t
remember anything connected with ecology or anything else but the people.”
(Respondent 2)

‘... MU CRIIKY8ANUCS NPO KIIEHMCbKe cepedosuuje i Oilbue came npo 1io2o
omouenHs, a came Opy3i, bamoxu, i m.0.” (Respondent 3)
The obtained data about the interrelation between the social work and the

environment, with the prevalence of answers about the social environment of the
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client, leads to the assumption that the respondents were studying elements of the
ecological approach in social work. Another indicator for this assumption could be
that Respondents 1 and 8 mentioned “person-in-environment” concept.

“I don’t remember the exact name, but I remember there was something
about a person in the environment.” (Respondent 1)

“Well, I believe there were some mentioning about ecological social work, it
was mentioned a few times during the studies but I can’t really say specifically
what it means. I believe it means something about like a personal environment,
that the environment influences people or something like that. So, I can’t say for
sure.” (Respondent &)

Besides, two respondents, both from National University of Kyiv-Mohyla
academy, briefly mentioned green social work but couldn’t define it, only
mentioning the extra-theoretical nature of the concept. No other environmental
social work approaches were mentioned.

The next section of the interview was dedicated to professional knowledge
and skills relevant to the natural disaster social work interventions.

The respondents had varied answers about the role of a social worker in
emergencies. When the subjects were questioned on the role of social worker in
emergencies, the majority commented about giving first psychological help to the
survivors, basic needs relief, and communicative role of the social worker.

In the response to the question “What skills and competencies do you
consider necessary in addressing natural disasters?” the participants of the research
were giving the conditionally alike answers.

Several competences noticed by respondents coincide with the defined by
literature, as trauma-related work, transdisciplinary teamwork, disaster
management, policy advocacy, awareness-raising, and others. The answers to this
question were then compared with the defined by literature and presented in Table

3.2.1.
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Table 3.2.1. The comparison of the responses to previously defined competences of

natural disaster social work

Qualification Number of respondents
vulnerability assessment 1
building community resilience 0
mobilizing community for proaction 2
policy advocacy 4
needs assessment 0
emergency response and management 3

response-plan development and

implementation 2
disaster management and coordination 5
resources mobilisation 1
trauma-relief and therapeutic role 8
community empowerment 1
evaluation and monitoring 2
awareness raising 4
sensitivity of cultural context 3

Hardly any of the subjects mentioned the competences related to community
empowerment, resources mobilization, vulnerability assessment, evaluation and
monitoring, or cultural sensitivity. Besides, such competencies as needs assessment

or building community resilience were not mentioned at all.
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However, the majority of subjects name other competences including

stress-resistance of the social worker (total of 11), first medical aid (total of 8), first

psychological help (total of 7), fast decision-making (total of 5), multi-tasking
(total of 2) and mediating (total of 2).

Approximately a third of the participants felt that they had not gained the

skills and knowledge they mentioned in the previous question, and more than half

mentioned that they only partially gained knowledge. (Table 3.2.2)

Table 3.2.3. Distribution of answers to question “Did you gain those competencies

during your undergraduate studies?”

Yes 1
Partially 7
No 4

The results lead to the conclusion where most of the participants are having
some understanding of the social work in natural disasters but are not having all the
required skills and competences for the interventions.

Throughout the data collecting process with the participants, there were
noticed a trend of gaining knowledge and skills from other intersectional with
social work disciplines. So, for the question “What knowledge or skills from other
disciplines have you learned during your university study that could be useful in
working in natural disasters situations?” many respondents named some already

mentioned in the interview disciplines. Among mentioned are the following:

1) Psychology
2) Political Sciences

3) Medicine
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4) Sociology

5) Art-therapy

6) Management

7) Psychosomatics

8) Pedagogy

9) Ecology

10) Conflictology

11) Law and Legislation
12)  Philosophy

Despite the variety of interdisciplinary knowledge and some skills required
for natural disaster social work interventions, all the respondents are not feeling

confident about their preparedness for such practices.

Table 3.2.4. Distribution of answers to question “Do you feel prepared for social

work in natural disasters after completing your natural program?”

Yes 0
Partially 1
No 11

In addition, all the participants reported the lack of the knowledge and skills
about natural disaster social work interventions. The most common answers were
noticing the lack of specific knowledge about natural disasters from ecology or
geology, lack of knowledge about disaster-response algorithms, stress-coping
strategies, environmental social work, disaster social work with vulnerable

communities and affected by disaster communities (community grief, community
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resilience, community empowerment). Above mentioned results are presented in

Table 3.2.4.

Table 3.2.4. The response to the question “What skills and knowledge do you think

you are still lacking for natural disaster social work interventions?”

Working working with networks of organizations 2
Need of widen variety of studied client groups 3
Specific environmental knowledge 4
Disaster-Response strategies and planning 5
Raising the resilience 5
Mass-group coordination 1
Community practices 4

According to collected data, the student of social work: 1) are little familiar
with theoretical approaches of social work, 2) have fragmental knowledge and
competencies for natural disaster social work mostly from intersectional
disciplines, and 3) are not feeling ready for natural disaster social work

interventions.
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3.3 Educational approaches of preparing social work students for social

work in natural disasters at higher education establishments in Ukraine

During the process of data collection, the research participants mentioned
different courses, forms of training, and described their practice placement
experience.

When asked about their studies concerning the environment during their

undergraduate experience, they commonly mentioned the following courses:

1. Basics of Ecology
Ecological Psychology
Age Psychology
Fundamentals of Safety
Sociology

Philosophy of Social Work

A i

“Exonocia makoxc Oyna, ane Mu 20my8aiu 8 OCHOBHOMY MYOu SKICb
pedepamu wocv maxe. I 51 6 ne ckazana, wo mu oyxnce 0emaibHO Po32A0AIU BCL Yi

memu Ha ceminapcokux 3anammsx.” (Respondent 9)

“Since this semester we had two subjects that are connected to environment.
First is the Basic of Ecology, and the second one is Ecological Psychology.o, on
the ecological psychology we studied the connection between the ecological
situation or environment of where we are living and the psychology of human

being.” (Respondent 11)

“Also, pedagogy and everything that is connected to raising a child and
developing its environment. The environment in which a child should have to grow

up and be a strong, well-developed person.”” (Respondent 6)
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“Okpim cneyianvHux npeomemis wooo CoyiaibHOi pobomu, y HAC HAC HA
uemeepmomy xypci 6yno OBK, OHX - Hebesnexa socumedisinoenocmi, kopoue, oe
HAM 8 NPUHYUNI PO3NOBIOANU NPO SAKICb MAaKi cumyayii Ha038UYaiti i OKpemo mam
Halbinvwe enackhe yro memy nioiumanu. I oxpemo mu pozensdanu OiIbHICMb

coyianvHoeo npayienuxa came 6 yix cumyayisx.”’ (Respondent 9)

One respondent mentioned that the course potentially existed in the

department, but their group was not involved.

“I don't remember well all of our disciplines but I remember some other
students had a course on green social work or something like that, and I thought

that we would have it too but unfortunately we didn’t.” (Respondent 1)

Besides, while commenting on the studies of interrelation between social

work and the environment, the following courses were mentioned:

[E—

Theories of social work
Technologies of social work
Methods of social work
Conflictology

Basics of pedagogics
Sociology

Economics

Basics of Policy

A S T AT B o B

Social Psychology

While describing the enlisted courses, the respondent mentioned some forms
of tasks and the educational process overall.
Well, we had a form of lectures, theoretical materials. We also had some

practical workshops but we weren't discussing the exact disaster. We were
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discussing how to act in some stressful situations. We've been learning how to act
in these situations but not connected to disasters. (Respondent 1)

Nobody out of the respondents was enrolled in the courses directly dedicated
to disaster social work. However, when answering the question about social

workers role during natural disasters, several courses were mentioned:

1. Conflictology and Negotiation
Basics of Volunteerism
Medical Aid

International Social Work
Applied Methods

Communications with media

NS kA D

Psychodiagnostics

The mentioned above courses were having different forms of studies and
student tasks. Though the majority had classic courses with lectures and seminar
discussions, several respondents described group projects, case studies, and

trainings.

“Hanpuxnao, npoexmygauHs ma po3pobKka npoekmis, abo O00CHiHCOeHHS
sakice. Ham Oarome na 6ubip 008inibHy memy i mu modcewl oopamu memy, sKa
nog'szana iz HaskoauwHin cepedosuwem.” (Respondent 12)

“Well, we had a form of lectures, theoretical materials. We also had some
practical workshops but we weren't discussing the exact disaster. We were
discussing how to act in some stressful situations. We've been learning how to act
in these situations but not connected to disasters.” (Respondent 1)

Regarding the efficiency of the mentioned approaches, the research
participants did not have a common opinion. Stated as useful were interactive

approaches, role modeling, and case studies.
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“...documv wacmo Hawa euxknadauxa 0ac HAM Keucu 0e MU MOANCEMO
8i0paszy 3po3ymimu SKI Npasa Mu Moxicemo 3acmocysamu 8 negHiu cumyayii’”
(Respondent 5)

“The practical ones rather than lectures. Again, it depends on the subject,
studying advocacy on practice would be very complicated, I can't imagine it being
properly put into action. But, medical help, for example, was done perfectly I think,
being practical like I literally remember so much more about it than about some
other subjects where we had lectures” (Respondent 6)

“A nacnpasoi sadxcaio w0, HaNPUKIAO, HABIMb MaA dHC Nodaya iHpopmayii
MakcumanvHo 3acmapina. Tobmo a He Mmooy cnputimamu iHgopmayilo Ha
basxxcanomy pieHi, Koau 60HA NOOAEMbCA Y 8UNIA0L CyXoi 1eKyii abo ye kpauje, Koau
mobi npocmo cxuoaroms Jekyitinui mamepian i xaxcyms. "Hy mu mam
nepeousucs, sueuu i nomim Oyoewv gionosioamu”. Meni 30acmocs, wo OinbuiUll
aKyeHm nompioHO pooumu Ha NPO20BOPEHHI NOBEOIHKU I K020Cb NIAHY Oill
coyianbHo2o npayisHuka 8 konkpemuux cumyayisx.” (Respondent 9)

“We didn't have any practice there, like very little. (Respondent 2)”

Still, several respondents mentioned that the courses were rapid, and they
did not develop an in-depth knowledge of the subjects.

Busuanu, ane sxocv oocums wieuoxo. HYomycv He 6I0KIANOCS 8 207108.
(Respondent 12)

Though the results of the document analysis show variety of elective
courses, the respondent did not always confirm it.

“We didn't have elective ones at all.”” (Respondent 2)

“Tax 30aemwvcs, wo cucmemu BUOIPKOGUX KYpCig@ Y HAC mMpoxu
siopizusaomscs i3 Mozunaukoro. A Mmooy oopamu minoku 0OuH 8UOIPKOBULi KYPC
npomseom cemecmpy.’” (Respondent 5)

An obligatory part of all educational-professional programs in Social Work

was educational practice. The practice placements of the respondents are illustrated
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in Table 2.5.1. The results about how practice placement influenced the practical

competences of natural disaster social work are presented in Table 3.3.1 below.

Table 3.3.1. Distribution of answers on the question “Were you practicing

mentioned skills and competences during your practice placement?”

Yes 1
Partially 3
No 8

Though the practice component is obligatory for future social work
practitioners, 7 out of 12 respondents commented about their practice placements’
observative nature and limited groups of clients they could study. More than half of
those surveys were having their practice placement at kindergartens, working with
children, practicing social work with people with disabilities, or at Kyiv Centers of
Social Services for Children, Families, and Youth. Those who had been working
with veterans, migrants, or other probably disaster-affected groups gave more
profound answers and named more competences for natural disasters social work,
than their colleagues.

Besides, two respondents who had participated in international educational
exchange programs in the Netherlands and Finland were also giving more in-depth
responses during interviewing. They also described the knowledge they gained
during an exchange. While in Finland, Respondent 11 was having practice
placement at a local social service organization, working with migrant women.
Respondent 7 also mentioned her international experience, where she had gained
some knowledge concerning trauma-related practices. Such a trend in the results
could lead us to the assumption that students with the experience of practice

placement connected to military conflict in Eastern Ukraine, as well as the student
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with international educational experience, had gained more information and skills
required for natural disasters social work.

The elements of non-formal education also had a place in the answer of
those interviewed. Two respondents from one university were describing the
experience of having a guest lecture from an American professor about mental
health in times of disaster. Other respondents included her self-education
experience at Coursera about first psychological help as a part of the conversation.
Also, “peer-to-peer” additional lectures were mentioned by the Respondent 7.

“The thing that I remember the most is the lecture by a Fulbright professor
which was related to social work in disasters. We had a lecture where he told us
about the way social workers are engaged in these disasters and how they help
people and so on.” (Respondent 8)

“ I believe that not all knowledge and teaching is coming from professors,
but some of that is coming from students.” (Respondent 7)

Over half of the respondents (9 out of 12) reported the lack of practical
elements in the educational process. The respondents were often describing case
studies, role modeling of the situation and lectures, and response planning
activities. The responses to the Question 8 “What skills and knowledge do you
think you still lack for natural disaster social work interventions?” were also
mentioning the educational process changes, such as more practical enrollment
(total of 7), dedicated specific courses (total of 4), study more with scenarios and
role modeling about this topic (total of 3).

On the basis of this data, we can conclude that social work students lack
practical educational approaches in natural disaster social work. There is a wide
variety of interdisciplinary courses partially covering competences of natural
disaster social work, mostly connected to social sciences. The most effective due to
respondent approaches were case studies, modeling of the situation, and

non-formal educational activities. Students with the practice placement experience
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connected to the military conflict in Eastern Ukraine, along with students with
international educational experience, are more profound competences for natural

disasters social work interventions.
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CONCLUSIONS

1. The presented study's result validated the under-representation of
environmental social work approaches and natural disaster social work
competences in education and training of future social work practitioners in
Ukrainian higher educational institutions.

2. This research investigated existing theoretical, practical, and educational
approaches for preparing social workers for natural disaster social work
interventions. While analyzing the approaches, it was noted that even with the
existing conceptualization problems of the theoretical base, as well as blurred
qualifications for successful interventions, environmental social work education is
essential in addressing the possible future natural disasters.

3. From the analysis of the described in literature social work practices in
times of the disasters, post-disaster development or pre-disaster preparedness were
defined as necessary competences for natural social work interventions on micro-,
mezzo-, and macro-levels of interventions.

4. During the research were analyzed the content of the
educational-professionals programs at Ukrainian higher educational institutions
comparing it to the knowledge, skills and competences, defined from the described
in literature natural disasters social work interventions. This aspect of the research
suggested that educational-professional programs on obtaining a Bachelor's degree
in Social work are fragmentally covering competences for natural disasters social
work intervention. The majority of required skills and knowledge are studied
during interdisciplinary courses like Psychology, Sociology, Human rights and law
protection, Management, along with basic social work courses such as Theories of
Social Work, Technologies of social work, Basics of Social Policy, Social work

with the organizations.
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5. Further finding from the social work students shows that the future
practitioners are little familiar with theoretical approaches of environmental social
work, partially studied practical skill that could be applied in natural disasters
social work and are feeling not prepared for natural disasters social work after
completing their undergraduate studies. Broadly translated, these findings indicate
that fragmentally covering of competences for natural disasters social work
intervention without natural disasters context are not sufficient enough.

6. Required for natural disaster social work skills have been practiced by the
social work students during the practice placements only connected to conflict and
post-conflict social work activities. Besides, profound knowledge and skill for
social work in natural disasters were detected among the respondents who
participated in international educational activities, such as exchange programs or

international guest lecturers.
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RECOMMENDATIONS

To improve education and training of social workers in natural disaster
social work in educational-professional programs, for social work academics at
Ukrainian higher educational institutions were developed the following

recommendations:

1. It is highly recommended to adapt the existing courses that could be
connected to natural disaster social work or environmental social work, with
the emphasis on the interconnection between the social work and the
environmental. For example, adapt the curricula with the transformative
learning approach, using the integrating model and infusion model,
discovered by Meredith Powers, Cathryne Schmitz, and Micalagh Beckwith

Moritz.

2. If possible, introduce to educational-professional program courses dedicated
to natural disasters social work, environmental justice for vulnerable
communities, social work response to the environmental degradation, and

global climate change agenda.

3. Despite limited possibilities in practicing natural disaster social work in the
Ukrainian field, it is recommended to include more practice-oriented
interactive approaches in the educational process, such as case studies,
scenario-learning, and role-modeling, community-oriented practices.
Besides, if possible, collaborate more with social agencies working with
conflict-affected population for practice placement for the students of social

work to practice disaster social work.
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Appendix C. Natural disaster social work interventions competences from

professional competences of educational-professional programs

@K - (haxoBi KOMIIETEHITIT

Vulnerability

assessment

3/1aTHICTh OIIHIOBATH NIPOOIeMH, MOTpedu, crienudivni
ocobnuBocTi Ta pecypcu kiieHTiB (JIIT), (OK7;Hybill),
(PK6;HaYKMA), (PK9;THEY), (®K9;KIII), (PK9;KVYBI -

CorriansHa po6ota), (DK9;KVYBI - ComiansHa agBokaitisi)

3MaTHICTh J0 AISUTBHOCTI 3 MOIEPEKEHHS COIaTbHUX
PH3HKIB, CKJIATHUX KUTTEBUX OOCTAaBHH, 3aII00IraHHs Ta
BUpieHHs comianbHuX KoHmikTiB (PK4;Hybill), (PKOII
23;YKY), (OPK3; KMA), (OK5;KIII); (PKS5;THEY); (PK25;
KVYBI" - Comiansna po6oTa)

Building community

resilience

HanaBatu 00’ ekTHBHY (paxoBy iH(OpMAIlIIO0 HEHTPAIbHUM Ta
MICLIEBUM OpTaHaM Jiep>KaBHOT BJIaJid, MiCIIEBOTO
CaMOYTIPaBJIiHHSA, TPOMAJICEKUM OPTaHi3allisiM 3 TUTaHb
COLIIAJIBHOTO PO3BUTKY, (DOPMYBaHHS 1 OL[IHIOBaHHS
COIllaJIbHUX MOCIYT, corlianbHOoi omiTuku (JIIT)

31aTHICTh JI0 MiSUTBHOCTI 3 TMOMEPEKEHHS COIIaTbHUX
PU3HKIB, CKJIAJTHUX )KUTTEBUX OOCTAaBHH, 3alI00ITaHHS Ta
BupiieHHs comianbHux KoH(uikTiB (OK4;Hybill), (PKOII
23;YKY), (PK3; KMA), (OKS5;KIII); (PKS;THEY); (OK25;
KVYBI - Comianbaa po6ota)

Mobilizing
community for

proaction

31aTHICTH 1HIIIIOBATH COIllaibHI 3MIHH, CIIPSIMOBaH1 Ha
miHECEHHSs cotianbHOro 1006podyTy. (PK12;KYBI -
CouianbHa po6ota), (PK12;THEY), (OK12;KIII)
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(DK12;J11Y BXK)

Policy advocacy

3HaHHS 1 pO3YyMIHHSI HOPMaTUBHO-TIPABOBOI 0a3M CTOCOBHO
COIaIBHOT pOOOTH Ta COIIATLHOTO 3a0€3MCUCHHS
(OK3;KVYBI' - Coniansha pobora), (OK3;KVYBI' - ComiansHa
ansokaitis), (OK3;THEY), (OK3;KIII), (PK2;Hybill),
(K1, HaYKMA), (OK3;JIJ1Y BX]I)

3acTocyBaHHS TEXHOJIOT1H MpodeciifHOTO BTPyYaHHs,
3/11CHEHHSI COLIAJIbHO-IIPABOBOIO 3aXHUCTY Ta

npeacTaBHUITBO iHTepeciB KaieHTiB (JIIT),(PK15;VxHY)

3/1aTHICTh aHAJI3yBaTH COLIaJbHI, IPABOBI Ta MOJITUYHI
YMOBH 3/I11CHEHHS CoIlialbHOT pOOOTH Ha PiBHI TPOMa/IH,

periony, nepxasu; (JIIT)

31aTHICTh BUKOHYBAaTH KOHTPOJIbHI QyHKIIIT y cdepi
COIliaJIbHOI MTOJITUKY Ta HAAAHHS COIIAJIbHUX ITOCTYT

(DPK11;HaVYKMA)

3MaTHICTH JO KPUTUYHOTO OI[IHFOBAHHS COIliaIbHUX
HACJIAKIB MOJITUKH y cdepl NpaB JIFOJAUHH, COLIATBHOI
1HKJTFO311 Ta cTajaoro po3BUTKY cycninbcTBa. (PK22;KVYBI -

CorriansHa poboTa)

Needs assessment

3/1aTHICTh OL[IHIOBATH NPOOJIEeMH, TOTPeOH, crienndiuHi
ocobnuBocTi Ta pecypeu kimieHTtiB (JIIT), (OK7;Hybill),
(PK6;HaYKMA), (PK9;THEY), (OK9;KIII), (OPK9;KVYBI -

ComianbHa po6ota), (PK9;KVYBI - ComianbHa aaBokaiiis)
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Emergency response

and management

31aTHICTh OOTPYHTOBYBATH, IpUMaTH NMPodeCiitHl pillIeHHS
II0J10 KJTIEHTIB COMIaIbHOI POOOTH Ta OpaTu
BiANOBITAIBHICTS 3a 1X Hacaiaku. (PK13;HaYKMA.)
[TpuiimaTu dhaxoBi pillieHHs Y CKIaIHUX 1
Herepen0auyBaHUX YMOBAX, a/IalTYBATHUCS 10 HOBUX
cUTyaiu

npodeciitioi nisuibHOCTI. (OK7; KHY)

Response-plan
development and

implementation

3/1aTHICTh PO3POOJIATH IUIAXHU TIOI0JTaHHS TPOOIIEM 1
3HAXOAUTH €(EKTUBHI METOM X BUPIILICHHS.
(OK7;HaVYKMA)

3/1aTHICTH 10 Ha/IaHHSI IOMIOMOTH Ta MIATPUMKH KJIIEHTaM 13
BpaxyBaHHM iX 1HAMBIAYaJbHUX NOTPEO, BIKOBUX
BIIMIHHOCTEH, TeHACPHUX, CTHIYHUX Ta 1HIINX

ocobnmBocteil.(PK8;HaVKMA)

Disaster management

and coordination

- 3/1aTHICTb 10 3aCTOCYBAHHS METO/IIB MEHEIKMEHTY
JUTsL opraHizallii BjiacHo1 mpodeciiHoi TIsIIBHOCTI Ta
YIPABIIHHS MiSUTBHICTIO COIIAJIBHUX POOITHHUKIB 1
BOJIOHTEPIB, 1HIIOrO nepconany. (bK14;THEY),
(®K14;KIII), (PK12;Hybill), (PK14;YKY), (PK14, KYBI -
CoriansHa pobora), (OK14, KYBI'- ComnianbHa
ansokailis),(@K2;VxHY)

- 3natHiCcTh (POpMyBaTH Ta peai3oByBaTH KOMYHIKAIi B

ctepi comianbHOi pobotH. (PK12;HaYKMA)

Resources

mobilisation

31aTHICT BUSBIIATH 1 3aJTy4aTH pecypcu 0COOMCTOCTI,
COLIIaNbHOI TPy Ta TPOMAIU JJI1 BUKOHAHHS 3aB/IaHb
npodeciiinoi aisuibHOCTI. (OPK17;KIII), (OK15;Hybill),
(DPK17;YKY), (PK17;KYBI" - Comiansna poboTa),
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(®K17;KVYBI - Comianbha anpokariis), (PK17;THEY)

Trauma-relief and

therapeutic role

3/1aTHICTh 10 aHAIIi3y MCUXIYHUX BIACTUBOCTEH, CTAHIB 1
MIPOLIECIB, MPOLECIB CTAHOBJIEHHS, PO3BUTKY Ta COLIaII3alli
0COOHUCTOCTI1, PO3BUTKY COLIAJILHOT I'PYNH 1 TPOMA/IH.

(PK2;HaYKMA)

community

empowerment

3MaTHICTh IO aHAITI3y MCUXIYHUX BIACTUBOCTEH, CTAHIB 1
IPOIIECiB, MPOIECIB CTAHOBJIEHHS, PO3BUTKY Ta colliaji3allii
0COOHUCTOCTI1, PO3BUTKY COIIaJILHOT TPYMH 1 TPOMAJIH.
(®K2;HaYKMA) OpranizoByBatu Ta peajii3oByBaTH
COLIIAJIbHOIICUXOJIOT1YHY IPOCBITHUIIBKY Ta OCBITHIO
JUSUTBHICTD Y COLIIYMI 3 METOIO PO3BUTKY COIIaJIbHOT pOoOOTH,
IPOMaJITHCHKOTO CycribeTBa B 1itoMy. (PKS; KHY.)
3/1aTHICTh MOTUBYBATH KIIIEHTIB Ta PyXaTUCS JI0 CHUIBHOI

METH JO0CATHEHHS coriaabHoro omarononyyus (OK13; KHY)

evaluation and

monitoring

3/1aTHICTh PO3POOISATH JOKYMEHTH JIJIsl OIIIHIOBAHHS Ta
MOHITOPHHTY, IHTEPIIPETYBATH Ta BHKOPUCTOBYBATH

anamituuny iHdopmariito. (OK15;HaVKMA)

awareness raising

3natHicTh (popMyBaTH Ta peai3oByBaTH KOMYHIKaIli B chepi
comiasbHOi podoTH. (PK12;HaYKMA) OpranizoByBatu Ta
peaizoByBaTH COIIAJIbHOIICUXOJIOTIUYHY TTPOCBITHUIIBKY Ta
OCBITHIO JISTTBHICTD Y COIIIYMi 3 METOIO PO3BUTKY COILIATBHOT
po0OOTH, FPOMAISTHCHKOTO CyCcHIbCTBA B 1Iomy. (DKS;

KHY.)

sensitivity of cultural

context

[{inyBaHHs Ta 1MoBara pi3HOMaHITHOCTI Ta
MYJIbTHKYJIBTYPHOCTI KiieHTChKO1 ayauTopii (PK15; KHY)
31aTHICTh MPaIOBATH B MI>KHAPOAHOMY KOHTEKCT1

peamizaitii 3aBgans comianbHoi podoTn (PK16; KHY)
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transdisciplinary

teamwork

HanarompkyBatu Ta miATpuMyBaTH KOHTAKTH 3 PaxOBUMHU
CHUTBHOTaMH, €(PEKTUBHO B3aEMO/IIATH 3 KOJIETAMU B MOHO-
Ta MyabTUaUcuuILTiHapHuX kKoMan. (JIIT), (OK6;KHY)
3natHIicTh (OpMyBaTH Ta peasli3oByBaTH KOMYHIKaIli B cdepi
comianbHOi podoTH. (PK12;HaYKMA)

3/1aTHICTb CIUIKYBATHUCS 3 IPEICTABHUKAMHU 1HILIUX
npodeciitHux rpym (Icuxojgoramu, rnegaroraMu, MEAMYHUMHU
mparliBHUKamMu, mpasHukamu To1o).(OK14;KHY),
(®K13;Hybill) (PK9;HaVYKMA), (PK15;KVYBI -

ComianpHa po6ota), (OK15;KVYBI' - CormiansHa agBokartis)
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Appendix D. Guide for semi-structured interview with students of social work in

English

Good afternoon. My name is Kovalenko Anastasia, and I am a student at the National
University of Kyiv-Mohyla Academy. This survey is conducted within a bachelor's
degree research on the preparation of social workers for social work in natural
disasters. You are suggested to participate in the study as a student of social work in
a Ukrainian higher educational establishment due to the purpose of the study. Thank
you for agreeing to participate in this interview.

We would like to gain better understanding of the approaches to preparing future
social workers for responding to natural hazards and environmental degradation. So,
we are interested in your own educational experiences, and there are no right or
wrong answers to any of our questions, .

Participation in this study is voluntary, and you make your own decision to
participate or not participate. The interview should take approximately 20-30
minutes, depending on how much information you would like to share. With your
permission, I would like to audio record the interview for better analysis. All
responses will be kept confidential, and personal data is not subject to disclosure.

If it would be hard for you to find words in English, you can switch to Ukrainian any
minute. If there would be any problems with the connection you can contact me via
telephone. Are there any questions about what I have just explained? May I turn on

the digital recorder?

Part 1. Social and demographic information
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Name:

Sex:

Age:
University:
Specialisation:

Year of study:

Part 2. General understanding of interrelation of SW and environment

1. What did you study about the environment during your Bachelor study? (in

general, e.g. social environment, habitat, physical environment)

What was the subject?
In what form did the training take place?
What year?

Core/mandatory or elective discipline?

2. What do you know about the interrelation of the environment and social work?

3. Which approaches have you remembered most?
What are the key issues in these approaches?
What specifically do you know about the environmental approaches in social

work?

Part 3. Professional knowledge and skills for natural disaster social work
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1. What did you study about the role of social work and social workers during

emergencies/disasters?

What was the subject?
In what form did the training take place?
What year?

Mandatory or elective discipline?

2. What did you enjoy most about the study? What was helpful?
3. What skills and competencies do you consider necessary in addressing natural
disasters?

4. Did you gain those competencies during your undergraduate studies?

In what form did you receive training (lectures, training, during practice
placement)
What form do you feel were/would be most efficient for you?

Were you practicing these skills during your practice placement?

5. What knowledge or skills from other disciplines have you learned during your

university study that could be useful in working in natural disasters situations?

7. Do you feel yourself prepared to social work with natural disasters after

completing the undergraduate program?

8. What skills and knowledge do you think you are still lacking for natural disaster

social work interventions?
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Conclusion.

If you no longer have anything to add, then we will complete our conversation. Thank
you again for your participation; it was a pleasure to collaborate with you. If you wish
to get acquainted with the results of the research or have any questions, you can

contact me via email: acy.kovalenko@gmail.com

To be filled in by the interviewer after the interview:
1. Interview number: No

2.Date: «  » 2020.

3. Interview duration: minutes
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Appendix E. Guide for semi-structured interview with students of social work in

Ukrainian

Beryn

Hobporo gusi! Mene 3ByTh KoBasienko AmHactacis, i s cryneHTka HarioHaasHOTO
yHiBepcuteTy «KueBo-MormmsiHchbka akaneMis». Lle onmuTyBaHHS TPOBOIWTHCS B
MeXax OakajlaBpChKOTO JOCHIIKEHHS MPO IMATOTOBKY COIIAJIbHUX MPAIiBHUKIB 10
couianbHOi poOOTH B yMOBaxX CTUXiMHHMX Jux. Bu Oynum B 3ampoieHi 10 ydacti y
JOCIIIKEHHI, K CTYAEHT COLIaIbHOT pOOOTH B YKPaiHCbKOMY BHUIIIOMY HaBYAJIIbHOMY
3aKJIaal.

JIsiKyeMo 3a 3roJly B3TH Y4acTh Y I[bOMY 1HTEPB'IO.

Mu mnparHemMo Kpaiie 3pO3yMITH — ICHYIOYI HIAXOAM A0 MIATOTOBKA MaHOYTHIX
COIIAJIbHUX TMPAIliBHUKIB JI0 pearyBaHHS Ha TPHUPOAHI HEOE3MEeKH Ta Jerpajalliro
HABKOJIMIIHBOTO CEPEIOBUILA.

Tox HeMae KOAHHMX MPAaBUIBHUX YM HETPABWJIBHUX BIAMOBICH HA JKOIHE 3 HAITUX
3aluTaHb, HAC LIKaBUTh Ball BiiacHU HaBYaAJILHUI TOCBIJ.

VYyacTs y IbOMY JIOCHIIPKEHHI € JOOPOBUIBHOIO, 1 Ballle PILIEHHS OpaTH y4acThb YU HE
Opatu yuyactb. [HTEpB't0 Mae TpuBatu npudianu3HO 30-40 XBUIMH, 3aJI€XKHO BiJ TOTO,
SKOIO KUTBKICTIO 1H(OpMaIlii B XOTUIH O MOAUIATHCA. 3 BAIIOTO JI03BOJY S XOTLIa Ou
3alMcaTh  IHTEPB'I0 Ul  MOJIETHIEHHS  aHami3y. Ycl  BIANOBIAL  OyAyTh
KOH(]1CHIIIMHUMU, a IePCOHAIBHI JIJaH1 HE MiJISITal0Th PO3TOJIONIEHHIO.

Bu Moxere BiIMOBHUTHCH BIAMOBIZATH Ha OyIb-sfKe 3alUTaHHSA a00 IPUIUHUTH
IHTEpB'tI0 B OyAb-IKWMH yac. SIKII0 BUHUKHYTH SIKICb IPOOJEMH 13 3'€THAHHSAM, BU
MOJKET€e 3B’s3aTHCS 31 MHOIO 1O Tenedony. Un € muTaHHS 10A0 TOTO, LIO 5 IIOHHO

nosicHwia? Uu Moy 51 yBIMKHYTH JUKTOGOH?
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Baok 1. CounianbHo-gemMorpagiyna ingpopmanis

Bik:

Cratb:

BH3:
Crnemiamizanis:

Pix HaBUaHHSA:

Baoxk 2. 3aragabHe po3yMiHHS B3a€MO3B'SI3KYy COLIAJbHOI podoTHM Ta

HaABKOJMIIHLOI'O CEPpeaOBHUIIA

1. Illo BM BUBYaJIM MPO HABKOJMIIHE CEPEJOBUIIE ITiJl YaC CBOTO OaKaIaBPCHKOIO

HaBYaHHA?

SAxnii ue 6yB npeamer?
V sikiit hopMi IPOXOUITIO HABYAHHS?
Ha sxomy kypci?

OO6oB's13k0Ba UM (paKkyJIbTaTUBHA JUCIUTUIIHA?

2. II1o BM 3HA€TE PO B3a€EMO3B'SI30K JOBKULIS Ta COLIIAJIBHOT poOOTH?
3. SIki miaxoau BaM HaMOUIBIIE 3amaM’ ITaancs?
SIK1 OCHOBHI MUTaHHSA y IUX MIIX0aX?

[Ilo kOHKpETHO BaM BiJJOMO MPO €KOJIOT14HI MiX0/IU B COIlianbHIA poOOTI?

baok 2. IlpodeciiiHi 3HAHHA Ta HABUYKHU JJfA COLIAJBbHOI podOTH B YMOBax

CTUXIHHHUX JIUX
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1.IIo BM BUBYAIM MPO POJIb COLIANBHOI POOOTH Ta COLIaIbHUX MPAIiBHUKIB IIiJ] Yac

HaJ3BUYAWHUX CUTYallil / karacTpod?

SAxnii ue 0yB npeamer?
VY saxiii popMi mpoxoausio HaBYaHHS ?
Ha sxomy kypci?

OO60B’s13k0Ba uM (haKyJIbTaTUBHA TUCIIUTIITIHA?

2. lllo Bam Haiib1bIIE ciog00anochk y HaBuanHi? [llo Oyno kopucHuM?

3. SIki HaBUYKM Ta KOMIIETCHTHOCTI BU BBAXKAETE HEOOXITHUMHU JJISl TOAOJAHHS
CTUXIAHUX JTUX?

4. Yu 3700ynu BU 11 KOMIETEHTHOCTI IIiJl Yac HaBUYaHHA Ha OakajgaBPCBHKIiH

nporpami?

VY sxiit ¢opmi BH TPOXOAMIM HaBYaHHS (JIEKIii, TPEHIHTH, MPOXOHKEHHS
IPAKTUKH)?

SAka ¢popma, Ha Bary 1yMKy, Oyina (0) HalOUIbII eEeKTUBHOO s Bac?

Uu npaxktukyBaiau Bu 11 HaBUYKH 3a MiCIIeM NMPOXOKeHHs Baioi HaBgaibHOT

npaktuku? Yu He mornu 6 Bu yrounutu, e came Bu npoxoaunu npakTuky?

5. SIxi 3HAHHSA YKM BMIHHS 3 IHIOMX OUCHMINIIH Bu 3acBoinm mix yac HaBYaHHS B
YHIBEPCUTETI, SIKI MOXYTb OyTH KOPHCHUMH JUIsl pOOOTH B CHUTyallX CTUXIMHUX
x?

7. Un BiguyBaete Bu cebe TOTOBUMHU 710 COLIABHOT pOOOTH 13 CTUXIMHUMH JTUXaMH
micis 3aKiHYeHHs porpaMu OakanaBpary?

8. Slkux HaBUYOK Ta 3HaHb, HAa Ballly TyMKYy, Bam Bce 11ie He BUCTavae Jisl BTpy4YaHb

coIiabHOI pOOOTH B yMOBaX CTUXIHHUX JTUX?
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3aBepiieHHs.

SAxmo BaMm OUIbIIE HE Ma€ YOro HE J0JIaTH, MU 3aKIHUMMO HaIry po3moBy. Ille pa3
JSKYI0 32 BaIlly ydacTh; OyJIO MPUEMHO CIHIBIIPAIIOBATH 3 BaMH. SIKIO BU XOdeTe
03HAMOMHUTHUCH 3 pe3yJbTaTaMH JOCIIKCHHS a00 Maere Oynb-sIKi MUTaHHS, BU

MOJKET€ 3B’SI3aTHCS 31 MHOIO TI0 €JIEKTpOHH1M motTi: acy.kovalenko@gmail.com

To be filled in by the interviewer after the interview:
1. Interview number: No

2.Date: «  » 2020.

3. Interview duration: minutes



